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Introduction
This policy and procedural manual is designed to take you through the enhancement planning
steps that all Alabama State University programs and services will use. This institution-wide
effort will allow us to document our effectiveness and show our commitment to ongoing
improvement. It is important both to promote our accomplishments and to be accountable to our
many publics.
Institutional Effectiveness (IE) is a campus-wide commitment to the process of improved
learning by assessing outcomes and objectives, providing evidence that ASU is achieving its
mission and goals and supporting the continuous improvement of ASU’s programs and services.
The framework of ASU’s continuous improvement is centered on the university’s mission, goals
and strategic plan.
Planning and assessments are critical components of the university’s continuous quality
improvement initiative. This document will provide a frame of reference for strategic planning
and assessment of academic programs and administrative departments.
Strategic Planning
Strategic planning is the heart of and preface to sound assessment practice. The university’s
strategic plan will ultimately determine the direction of educational program offerings and
service delivery. Strategic planning is also conducted on the departmental level and is informed
by the University’s strategic plan. This section will elaborate on critical elements of strategic
planning processes as a precursor to the discussion of the University’s assessment practices.
Assessments
This manual’s discourse on academic program and administrative assessment is anchored in the
continuous and systematics process of evaluating outcomes and objectives, identifying activities,
measuring progress, analyzing results and making improvements. Each component of the
assessment process will be defined and discussed from a procedural standpoint.
Because of the role strategic planning and assessment play in the continuous improvement cycle
and the University’s longevity, it is recommended that all employees and stakeholders review
this manual and become familiar with the policies and procedures that follow.
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Institutional Effectiveness
SACSCOC has defined Institutional Effectiveness as the following:
“Student learning and student success are at the core of the mission of all institutions of higher
learning. Effective institutions focus on the design and improvement of educational experiences
to enhance student learning and support student learning outcomes for its educational programs.
To meet the goals of educational programs, an institution provides appropriate academic and
student services to support student success. The institution identifies expected outcomes,
assesses the extent to which it achieves these outcomes, and provides evidence of seeking
improvement based on analysis of the results in the areas below:
● student learning outcomes for each of its educational programs,
● student learning outcomes for collegiate-level general education competencies of its
undergraduate degree programs, and
● academic and student services that support student success.”
In addition, the “institution identifies expected outcomes of its administrative support services
and demonstrates the extent to which the outcomes are achieved.”
The SACSCOC Principles of Accreditation: Foundations for Quality Enhancement, 2018 Edition
Planning for Institutional Effectiveness
Alabama State University is committed to creating, producing and supporting student learning
outcomes and objectives. We measure learning and service to assess the effectiveness to make
improvements of programs and departments. We demonstrate effectiveness by providing
evidence of performance and learning outcomes in a systematic evaluation and planning process.
Measuring Institutional Effectiveness
ASU uses a continuous cycle of planning and evaluation to measure outcomes and objectives.
These statements should directly stem from the department’s, division’s and institution’s
mission. Based on the mission statements, planning involves deciding the college's
focus/priorities, setting institutional goals, developing institutional/departmental strategies,
outlining tasks and creating schedules to measure if the goals are reached, evaluating the
outcome and doing it all again (i.e., think, plan, do, and evaluate cycle).
Assessment efforts, including student learning outcomes and objectives, can be documented in
accreditation reports as well as the strategic planning process.
An annual assessment report is completed for each educational program and administrative unit.
This review documents the goals, student learning outcomes/objectives, assessment efforts, and
resources required to maintain optimal student learning and service delivery. Though it is
submitted once a year, it is intended to be a living document that is continuously referred to,
modified, and updated.

4|Page

Office of Institutional Effectiveness (OIE)
Mission
Institutional Effectiveness provides vision and leadership to advance the University's mission
through planning, assessment, policy development, decision-making support, facilitating grants
administration, data collection and analysis to maintain compliance with external constituents,
and to facilitate continuous improvement at Alabama State University. To fulfill its mission, the
Office of Institutional Effectiveness shall provide consultations, resources, research assistance,
and technical support in a timely manner with integrity and professionalism.
Assessments
OIE supports Alabama State University’s assessment process by managing the process,
managing software resources, providing training and creating reports for the SACSCOC
Accreditation and Reaffirmation process. OIE oversees the adherence to the SACSCOC
standards 7.1, 7.3, 8.1 and 8.3.

Assessment Team Members
Christine C. Thomas
Associate Vice President for Institutional Effectiveness &
SACSCOC Institutional Accreditation Liaison
ccthomas@alasu.edu
Shae Robinson
Institutional Effectiveness Coordinator
srobinson@alasu.edu
Cemeria Ehis
Institutional Effectiveness Specialist
cehis@alasu.edu
LaToya McClain
Assessment Specialist
lmcclain@alasu.edu
Avis Wheeler
Learning and Development Officer
awheeler@alasu.edu
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Assessment Committee
Alabama State University (ASU) is committed to institutional effectiveness (continuous
improvements). To support our continued compliance with Southern Association of Colleges and
Schools Commission on College (SACSCOC) and our commitment to instructional quality and
excellence in support services, the selection of Assessment Liaisons is essential. Therefore, the
charge for all committee members include the following duties and responsibilities:
● Serve as assessment advocates and liaisons for colleges and divisions.
● Commit to assisting college/division with assessment and evaluation activities relative to
the University’s assessment process.
● Assist college/division with complying with all assessment guidelines and requirements
for the continuous improvement of institutional effectiveness.
● Assist units with developing assessment plans/reports (mission, goals,
outcomes/objectives, measures, data collection) and ensure alignment with the
university’s mission.
● Participate in technical training.
● Ensure that units have entered accurate information/details in all elements of the
assessment plans/reports.
● Conduct audits using designated rubric criteria to ensure accuracy and completion of
reports.
● Provide LiveText technical assistance for individuals in your division/college.
● Serve as the contact person for the unit to maintain an open line of communication with
the Office of Institutional Effectiveness.
● When necessary, attend planned meetings to discuss any pertinent issues or concerns
relating to assessment at Alabama State University.
● Follow-up with units to ensure that all assessment information is complete by deadline
dates listed on the ASU Assessment Cycle Calendar.
A full listing of Committee Members can be found on the IE Committee web page.
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Strategic Planning (3-5 Year Cycle)

Plan
Supporting
Components
Foundation

Goals & Objectives
Implementation Plan
Core Values
Vision
SWOT Analysis
Mission

https://oira.cortland.edu/webpage/planningandassessmentresources/planningresources/SCPGuideonPlanning.pdf

What is Strategic Planning?
Strategic planning is “A systematic process of envisioning a desired future, and translating this
vision into broadly defined goals or objectives and a sequence of steps to achieve them. In
contrast to long-term planning (which begins with the current status and lays down a path to
meet estimated future needs), strategic planning begins with the desired-end and works backward
to the current status. At every stage of strategic-planning the planner asks, "What must be done
at the previous (lower) stage to reach here?"
http://www.businessdictionary.com/definition/strategic-planning.html
Importance of Strategic Planning
Strategic plans create a roadmap to evaluate the effectiveness of the program/unit and its
relevance to current and future trends. This could include everything from adding new programs,
maximizing performance, eliminating programs, increasing staff, modifying procedures and
more.
Strategic Planning and Assessments
The assessment process is informed by strategic planning. The strategic plan for the University,
division and department is a guide for what you hope to accomplish and how you plan to move
the unit forward. Assessments aid in accomplishing goals and in turn help to evaluate the
effectiveness of the strategic plan.
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Elements of Strategic Planning
Mission Statement
The mission is a statement that reflects the reason for existence of the unit or program and should
be directly linked to the University mission statement.
The mission statement or statement of purpose of a unit links the functions of a unit to the overall
mission of ASU. In formulating or revising a purpose or mission statement that is integrated into
the university’s mission, you should review the university’s mission and identify how your unit
supports ASU’s mission.
Here are a few questions to consider in formulating the purpose or mission of your unit:
● What is the primary function of your unit?
● What core activities are involved?
● Who does your program/unit service and how?
● What should those you serve experience after interacting with your unit?
Vision Statement
A strategic vision is the identification of the direction for a unit. A program/college uses vision
to direct strategies for growth and development. The statement should be realistic and
committable by all constituents. A good strategic vision is focused on the future of the entity and
all stakeholders.
Questions to consider
• What ultimate impact do you want to have on the community/industry/world/students?
• What will the culture of your business look like?
• How will the changes affect your stakeholders in the future?
Writing the Vision
A helpful leading phrase to be used in the formulation of the vision statement: Five years from
now, (unit) will ___________________________.
Goals
A goal is a general statement about what the program or unit proposes to accomplish in a
program/unit.
Goal Development
Unit and program goals should be aligned with the goals of the University. Goals are
broader/general assertions that describe the long-term intended objectives of the college. When
formulating goals, several questions should be answered:
● Who do you service?
● What kind of services does your unit provide?
● How do you provide them?
● How do you want to improve the services that you offer?
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SWOT Analysis

Industry Analysis, Competitive Analysis, Financial Analysis
Alabama State University uses the SWOT Analysis as one of its strategic planning tools. The
SWOT Analysis guides organizations or departments in outlining their strengths, weakness,
opportunities, and threats.
Before your department engages in the SWOT exercise, take time to perform the following
activities:
● Create a list of Aspirant Schools – Research colleges/programs that you could use as a
basis of growth and development. Use this list as inspiration on the direction you want to
move the school/program forward.
● Industry Analysis – Review the marketing factors around the economic opportunities and
influence on majors.
● Program Analysis - Research other programs that are similar and compare classes,
support services, internships, job placements, etc.

Strengths: Consider strengths from an internal and consumer perspective.
●
●

What advantages does your company have?
What unique resources that you have that others do not?
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●
●
●

What is your company’s Unique Selling Proposition?
What positive consumer perception does your company have?
What low-cost resources do you have access to that others do not?

Weaknesses: Consider weaknesses from an internal and consumer perspective.
●
●
●

What does your company not do well?
What weaknesses do consumers see in your company?
What factors contribute to a weaker brand image?

Opportunities: Consider opportunities from an external perspective.
●
●
●
●

What good opportunities are available in the marketplace?
What are some trends that your company can capitalize on?
Are there any changes in technology and markets that your company can
take advantage of?
Are there any changes in lifestyle, social patterns, etc., that your company
can take advantage of?

Threats: Consider threats from an external perspective.
●
●
●
●
●

What obstacles do your company face?
What are your competitors doing better than you?
Is the change in technology threatening the position of your company?
What threats do your weaknesses put you at risk of?
Do changes in lifestyle, social patterns, etc., pose a threat to your company?

Implementation Plan
Marketing Plan/Operations Plan
● Create a Shared Vision among All Team Members
● Define Actionable Goals
● Create an Action-Oriented Plan (Outline activities, timelines and persons responsible.)
● Value Communication
● Continually Monitor Incremental Success
● Publicize Your Plan
Suggested Steps to Creating a Strategic Plan
• Review Alabama State University’s Strategic Plan
• Evaluate program and activities using the SWOT Analysis guidelines (appendix)
• Examine internal and external customer needs and requirements
• Determine a list of aspirant programs and identify programmatic opportunities for growth
• Brainstorm and determine departmental initiatives based on research and development
• Use the collected information to create the department’s mission, vision and goals
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Strategic Planning to Assessments
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The Assessment Cycle
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Assessment
Assessment is a method of documenting effectiveness. It is a systematic, ongoing cycle of
setting objectives and outcomes, measuring attainment of those goals, and using the
results to make informed decisions to enhance the program. Competent, well planned
assessment promotes quality enhancement at all levels of the university, by providing the
necessary evidence to guide effective decision making in many areas – programmatic
changes, classroom teaching modifications, support service adjustments, policy or
procedure revisions, campus climate improvements, and structural reorganizations.
Simply put, we need to know how we are doing before we can do better.
In addition to these internal purposes, we will use assessment to respond to external
requests for accountability. Assessment findings and use of results are of major
importance to the Commission on Colleges of the Southern Association of Colleges and
Schools (SACS), and to external accrediting bodies for many Alabama State University
academic programs and services. Assessment also is an important measure of
effectiveness for our students, parents, legislators and other stakeholders of the
university’s effectiveness.
Why Assess?
Thinking in these terms, it is easy to understand the three key purposes of assessment:
● To improve – Assessment activities provide a feedback loop to help shape or form
better programs and services.
● To inform – Assessment activities can show a clearer picture of what is really
happening in a program or unit and can inform others of contributions the program
or unit makes.
● To prove – Assessment activities provide evidence to sum up what a program or
unit is accomplishing and to provide information in a way that can be persuasive to
students, faculty, staff and the larger community.
Competent, well-planned assessments can answer three related questions:
● What are we trying to do?
● How well are we doing it?
● How are we using what we discover to improve what we will do in the future?
For an academic program, student learning outcomes assessment will determine whether
your program is helping students achieve intended outcomes in the major or in general
education. Although the emphasis in the past was on teaching in ways instructors thought
best for students, the emphasis is now on learning – on what those students know and can
do after they complete your academic program.
Let us be very clear about assessment as a form of evaluation: student outcomes
assessment is not an evaluation of individual students or of individual faculty or staff;
rather, it is a process that provides an academic program, department, school/college or
related administrative unit with valuable feedback about overall performances related to
curriculum, learning success, and/or services and goals.
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If you are responsible for an administrative or educational support unit, your assessment
focus is on showing how the purpose or mission of the university is being accomplished
through your unit. While the emphasis in the past was on performing that work in ways
you thought best, the emphasis is now on the benefits or results of the learning or service
provided – on the outcomes that are experienced by those you serve. Are the needs of
those you serve being met efficiently and effectively? Is ASU’s mission being
accomplished through the work you do?
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Principles of Good Practice for Assessing Students
From the American Association for Higher Education Assessment Forum
1. The assessment of student learning begins with educational values. Assessment is not an
end in itself but a vehicle for educational improvement. Its effective practice, then, begins
with and enacts a vision of the kinds of learning we most value for students and strive to
help them achieve. Educational values should drive not only what we choose to assess
but also how we do so. Where questions about educational mission and values are
skipped over, assessment threatens to be an exercise in measuring what's easy, rather than
a process of improving what we really care about.
2. Assessment is most effective when it reflects an understanding of learning as
multidimensional, integrated, and revealed in performance over time. Learning is a
complex process. It entails not only what students know but what they can do with what
they know; it involves not only knowledge and abilities but values, attitudes, and habits
of mind that affect both academic success and performance beyond the classroom.
Assessment should reflect these understandings by employing a diverse array of methods
including those that call for actual performance, using them over time so as to reveal
change, growth, and increasing degrees of integration. Such an approach aims for a more
complete and accurate picture of learning, and therefore firmer bases for improving our
students' educational experience.
3. Assessment works best when the programs it seeks to improve have clear, explicitly
stated purposes. Assessment is a goal-oriented process. It entails comparing educational
performance with educational purposes and expectations-these derived from the
institution's mission, from faculty intentions in program and course design, and from
knowledge of students' own goals. Where program purposes lack specificity or
agreement, assessment as a process pushes a campus toward clarity about where to aim
and what standards to apply; assessment also prompts attention to where and how
program goals will be taught and learned. Clear, shared, implementable goals are the
cornerstone for assessment that is focused and useful.
4. Assessment requires attention to outcomes but also and equally to the experiences that
lead to those outcomes. Information about outcomes is of high importance; where
students "end up" matters greatly. But to improve outcomes, we need to know about
student experience along the way-about the curricula, teaching, and kind of student effort
that lead to particular outcomes. Assessment can help understand which students learn
best under what conditions; with such knowledge comes the capacity to improve the
whole of their learning.
5. Assessment works best when it is ongoing, not episodic. Assessment is a process whose
power is cumulative. Though isolated, "one-shot" assessment can be better than none,
improvement is best fostered when assessment entails a linked series of activities
undertaken over time. This may mean tracking the progress of individual students, or of
cohorts of students; it may mean collecting the same examples of student performance or
using the same instrument semester after semester. The point is to monitor progress
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toward intended goals in a spirit of continuous improvement. Along the way, the
assessment process itself should be evaluated and refined in light of emerging insights.
6. Assessment fosters wider improvement when representatives from across the educational
community are involved. Student learning is a campus-wide responsibility, and
assessment is a way of enacting that responsibility. Thus, while assessment efforts may
start small, the aim over time is to involve people from across the educational
community. Faculty play an especially important role, but assessment's questions can't be
fully addressed without participation by student-affairs educators, librarians,
administrators, and students. Assessment may also involve individuals from beyond the
campus (alumni/ae, trustees, employers) whose experience can enrich the sense of
appropriate aims and standards for learning. Thus, understood, assessment is not a task
for small groups of experts but a collaborative activity; its aim is wider, better-informed
attention to student learning by all parties with a stake in its improvement.
7. Assessment makes a difference when it begins with issues of use and illuminates
questions that people really care about. Assessment recognizes the value of information
in the process of improvement. But to be useful, information must be connected to issues
or questions that people really care about. This implies assessment approaches that
produce evidence that relevant parties will find credible, suggestive, and applicable to
decisions that need to be made. It means thinking in advance about how the information
will be used, and by whom. The point of assessment is not to gather data and return
"results"; it is a process that starts with the questions of decision-makers, that involves
them in the gathering and interpreting of data, and that informs and helps guide
continuous improvement.
8. Assessment is most likely to lead to improvement when it is part of a larger set of
conditions that promote change. Assessment alone changes little. Its greatest contribution
comes on campuses where the quality of teaching and learning is visibly valued and
worked at. On such campuses, the push to improve educational performance is a visible
and primary goal of leadership; improving the quality of undergraduate education is
central to the institution's planning, budgeting, and personnel decisions. On such
campuses, information about learning outcomes is seen as an integral part of decision
making, and avidly sought.
9. Through assessment, educators meet responsibilities to students and to the public. There
is compelling public stake in education. As educators, we have a responsibility to the
publics that support or depend on us to provide information about the ways in which our
students meet goals and expectations. But that responsibility goes beyond the reporting of
such information; our deeper obligation-to ourselves, our students, and society-is to
improve. Those to whom educators are accountable have a corresponding obligation to
support such attempts at improvement
The Authors
Alexander W. Astin, University of California at Los Angeles; Trudy W. Banta, Indiana
University-Purdue University at Indianapolis; K. Patricia Cross, University of California,
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Berkeley; Elaine El-Khawas, American Council on Education; Peter T. Ewell, National Center
for Higher Education Management Systems; Pat Hutchings, American Association for Higher
Education; Theodore J. Marchese, American Association for Higher Education; Kay M.
McClenney, Education Commission of the States; Marcia Mentkowski, Alverno College;
Margaret A. Miller, State Council of Higher Education for Virginia; E. Thomas Moran, State
University of New York, Plattsburgh; Barbara D. Wright, University of Connecticut.
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2018 Principles of Accreditation: SACSCOC Assessment
Standards
SECTION 7: Institutional Planning and Effectiveness
Effective institutions demonstrate a commitment to principles of continuous improvement, based
on a systematic and documented process of assessing institutional performance with respect to
mission in all aspects of the institution. An institutional planning and effectiveness process
involves all programs, services, and constituencies; is linked to the decision-making process at
all levels; and provides a sound basis for budgetary decisions and resource allocations.
The Quality Enhancement Plan (QEP) is an integral component of the reaffirmation of
accreditation process and is derived from an institution’s ongoing comprehensive planning and
evaluation processes. It reflects and affirms a commitment to enhance overall institutional
quality and effectiveness by focusing on an issue the institution considers important to improving
student learning outcomes and/or student success.
1. The institution engages in ongoing, comprehensive, and integrated research-based
planning and evaluation processes that
a. focus on institutional quality and effectiveness and
b. incorporate a systematic review of institutional goals and outcomes consistent
with its mission. (Institutional Planning) [CR]
2. The institution has a QEP that
a. has a topic identified through its ongoing, comprehensive planning and evaluation
processes;
b. has broad-based support of institutional constituencies;
c. focuses on improving specific student learning outcomes and/or student success;
d. commits resources to initiate, implement, and complete the QEP; and
e. includes a plan to assess achievement. (Quality Enhancement Plan)
3. The institution identifies expected outcomes of its administrative support services and
demonstrates the extent to which the outcomes are achieved. (Administrative
effectiveness)
SECTION 8: Student Achievement
Student learning and student success are at the core of the mission of all institutions of higher
learning. Effective institutions focus on the design and improvement of educational experiences
to enhance student learning and support student learning outcomes for its educational programs.
To meet the goals of educational programs, an institution provides appropriate academic and
student services to support student success.
1. The institution identifies, evaluates, and publishes goals and outcomes for student
achievement appropriate to the institution’s mission, the nature of the students it serves,
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and the kinds of programs offered. The institution uses multiple measures to document
student success. (Student achievement) [CR]
2. The institution identifies expected outcomes, assesses the extent to which it achieves
these outcomes, and provides evidence of seeking improvement based on analysis of the
results in the areas below: a. Student learning outcomes for each of its educational
programs. (Student outcomes: educational programs) b. Student learning outcomes for
collegiate-level general education competencies of its undergraduate degree programs.
(Student outcomes: general education) c. Academic and student services that support
student success. (Student outcomes: academic and student services)
Source: http://sacscoc.org/
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Instructional (Educational) Assessments
What are Instructional Units?

Instructional units are responsible for the awarding of an undergraduate or graduate degree
through a combination of courses and related activities. Basically, this is where the student
learning takes place. When assessing the Instructional Units of a university, there are four levels
of assessment that should be utilized. They are Institutional Assessment, Program Assessment,
Course Assessment and Class/Activity Assessment.

Four Levels of Assessment
Institutional Assessment
The data from this assessment level is used to demonstrate the effectiveness of the institution to
external stakeholders. It also determines and supports how resources are allocated and evaluate
how programs and services impact student achievement. An assessment at this level is directly
related to the mission and vision of the University.
Program Assessment
Assessments for this level focuses on how well a student masters the program content. The data
is used to determine how well program design and outcomes are aligned. The learning outcome
for students who complete an academic program determine if that program is fulfilling its
purpose. The use of curriculum mapping allows department chairs to determine the success of
course sequences for cumulative learning.
Course Assessment
Course assessments are what a student is expected to learn after completing a course, regardless
of who is teaching the course. Assessments at this level assist faculty in determining learning for
a specific class and/or student within the curriculum. In order to ensure students have acquired
the knowledge and skills outlined in the student learning outcomes, instructors are able to
evaluate assignments, test questions, teaching methods, and the relevance of course.
Class/Activity - Class-level goals are the most specific. These goals reflect our expectations for a
specific group of students participating in a particular class experience during a specific time
frame. The Class level is the most basic level of analysis. Assessing at this level is very
important in terms of action. This is the level that direct faculty-student interaction takes place.
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Instructional (Educational) Assessments Cycle
The graphic below represents the Assessment Cycle. Each area is representative of the steps that
an Instructional (Educational) unit must complete in the Assessment Cycle. The Assessment
Cycle steps begins with the “Mission and Goals of the Program/Unit” and ends with the final
step, “Analyzing Results and Making Improvements”. The final step is also referred to as
“Closing the Loop”.
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Step One – Define Unit Mission and Goals
Before beginning an Instructional (Educational) Assessment, it is good practice to have a
departmental mission statement and departmental goals.

Mission Statement

A mission statement defines what an organization is, why it exists, and its reason for existing. At
a minimum, a mission statement should define who the primary customers are, identify the
products and services produced, and describe the geographical location in which you operate.
(www.entrepreneur.com)
 Questions to ask when developing or editing a mission statement:
•
•
•
•

Why does the program exist?
Who are the stakeholders?
What does the program provide?
What is the primary task of the office?

Goal

A goal is a specific target, an end result or something to be desired. It is a major step in achieving
the vision of the organization. (http://www.leoisaac.com/planning/strat027.htm)
 Determining your goal
•
•
•

Should align with Alabama State University’s goals
Describe what is expected to be accomplished throughout the year/what you aim
for
Should be a general stated plan to achieve the mission – the end result
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Step Two – Develop and Revise Student Learning Outcomes
Student Learning Outcome
A Student Learning Outcome (SLO) is a statement that specifies what students will know, be
able to do or value as a result of learning and completing a curriculum. SLOs are key in an
assessment plan measuring the expected skills, attitudes, competencies, practices, habits of mind,
products and more. It governs which measures are chosen, how to evaluate those measures and
how to improve using the results.
Student Learning Outcomes….
• should be aligned with the institutional mission and goals and departmental learning
outcomes.
• are specific and concise statements using clear language.
• require actionable and measurable terminology.
The structure of a SLO is made up of three elements. Those elements are the opening phrase, the
action phrase and the learning statement.
Three Elements of Student Learning Outcomes Structure
Element 1 Opening Phrase - Who is learning? Who is the audience?
Element 1 Example:
1. “Students will…”
2. “Upon the completion of this program, students will….”
3. “Physical Therapy graduates will be able to……”
4. “Students should be able to”
Important Note: Program Assessments are focused on what the students will learn, therefore
each SLO should reference students.
Element 2  Action Word/Phrase - What is to be learned (knowledge, skill, attitude)?
•

Specify what you want the student to demonstrate in knowledge, abilities or skills.

•

Use action verbs that are measurable. Bloom’s Taxonomy is a great resource for choosing
action verbs. (Examples below)

•

The statement should reflect what the student will prove to you through measures.

•

Words to avoid: students will believe, hear, realize, comprehend, know, see, listen,
memorize, think, perceive, understand, experience, or feel, will become acquainted with,
aware of, capable of, cognizant of, conscious of, familiar with, interested in.
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Element 2 Example:
1. “Students will classify…”
2. “Upon the completion of this program, students will differentiate….”
3. “Physical Therapy graduates will be able to develop……”
4. “Students should be able to describe….”

Bloom’s Taxonomy
Bloom’s Taxonomy is a resource for writing student learning outcomes. It provides a bank of
actionable terminology that simplifies word choices. There are 6 levels of learning: create,
evaluate, analyze, apply, understand and remember. The lowest level of Bloom’s Taxonomy
represents the most basic level of learning.

https://www.fractuslearning.com/2016/01/25/blooms-taxonomy-verbs-free-chart/

https://www.fractuslearning.com/2016/01/25/blooms-taxonomy-verbs-free-chart/
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Element 3  Learning Statement – What will the students be able to do?
•

Under what condition is the learning to be demonstrated (environment, support, etc.)?

•

What level of learning is to be achieved (criteria, standard)?

•

What are the specific skills, knowledge or abilities you want to measure?

•

Examples of learning that can be measured.
o Knowledge of specific facts
o Value of different perspectives
o Exemplify specific procedures

Element 3 Example:
1. “Students will classify body systems and its function and explain how the systems are
associated.”
2. “Students will classify body systems and its function and explain how the systems are
associated.”
3. “Upon the completion of this program, students will differentiate between classroom
management techniques based upon classroom makeup and student learning goals.”
4. “Physical Therapy graduates will be able to develop comprehensive therapy plans for
different injury cases.”
5. “Students should be able to describe accounting principles and techniques.”
Important Note: It is important that two measures can be used to evaluate the program’s Student
Learning Outcome. Alabama State University requires two direct measures for each
Instructional Program Assessment outcome.
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Best Practices
•

Be very specific with the expectations. Vague statements are difficult to measure.

•

Program assessments should be viewed from a holistic viewpoint or “the big picture”.
What are the most important elements in a program?

•

Each department will use external stakeholders, accreditation requirements, department
goals, career expectations and more to determine what outcomes are most important to
evaluate the program

•

SLOs are not what you will offer the student, what process the student will go through or
the student’s satisfaction with the program.

The following outcomes are examples of what may be chosen to assess:
•

•

•

•

•

Knowledge outcomes:
• major or discipline content
• modes of inquiry
General education outcomes:
• oral and written communications
• critical thinking and problem solving
• library and computer use
• quantitative and scientific literacy
Skills outcomes:
• those required for effective practice in the discipline or in future employment
• ability to work with others
• listening skills
• teamwork or leadership
Attitudes and values
• personal
• social
• ethical
• related to diversity
Behavioral outcomes
(Most of these are outcomes that are important to your program but do not give
direct evidence of student learning):
• current students
• persistence and choice of major
• course selection and completion
• former students
• employment information
• graduate school or other further education
• professional activities
• community contributions
• evaluation of satisfaction with the program’s preparation
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Step Three – Identify Activities
After you have identified goals and outcomes, decide on appropriate assessment activities.
Ask the following question: What activity could you use to gather data that support that
students are meeting or exceeding the desired learning outcomes?
Activities could range from assignments, quizzes, exams, projects, research papers,
journals, etc. Choosing the most appropriate activity is vital in the assessment process.
Questions to Consider
1. Does the activity align with the outcome?
• Parallel what you are asking the student to do on the assignment to the SLO
statement. Be sure that the activity provides direct evidence to support that
desired outcome.
• Do not use qualitative activities to measure quantitative SLOs and vice
versa.
2. Can you get a faculty consensus on the activity?
• Can all faculty agree to the activity by forming universal terminology and
predetermined reference themes to measure success?
• Will all faculty agree to collecting the type of suggested data and conveying
the same message about that specific topic?
3. Is the activity easy to score?
• Think through whether the activities used are too time consuming to
evaluate. Ask whether other activities would be more appropriate to
conserve time and garner greater assessment participation.
• Consider whether the less time consuming activities provide the needed
data.
Here are a couple of points to keep in mind:
• Stagger activities to get the best results and eliminate assessment overload.
They can be done periodically to increase faculty consensus and improve
data collection.
• Course grades, while a source of information about individual student
achievement, do not provide information about overall programmatic
outcomes. Refrain from using this as an assessment measure.
• Conducting assessment activities could include having a panel read a set of
papers, taking a sample of oral presentations and reviewing the videotapes,
or conducting a focus group with seniors.
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Step Four – Establish Measures and Criteria for Success
Be intentional in collecting the data to analyze your SLOs. Think through developing the
measures you will need. For example, a scoring rubric may be useful. Rubrics are great tools to
use to quantify objective written assignments and presentations. Provide details to define success
within the rubric matrix. Another example of a measure is a content analysis from a test or series
of tests. Activities may contain more than one element of learning. Be sure to do a content
analysis of the activity.
If you plan assessments so that they are comparable over time and the sample sizes are adequate,
you can gather valuable feedback on your program’s effectiveness.

Measures: Direct vs. Indirect
Direct Measures
Direct measures assess student learning based on the stated outcomes. For educational program
assessment reports, two direct assessment measures are to be listed for each student learning
outcome.
Indirect Measures
Indirect assessment is gathering information through means other than looking at actual samples
of student work. Indirect measures can give us information quickly, but may not provide real
evidence of student learning.
Direct measure vs. Indirect Measure
A direct measure refers to measuring exactly what you are looking to measure, while an indirect
measure means that you are measuring something by measuring something else.
Important Note: ASU requires 2 direct measures for each student learning outcome. Colleges
can use indirect measures for specialized reporting agencies or for their Non-Instructional
assessment report. Indirect measures are not accepted for ASU Educational Assessment Plans.
Examples of Direct Measures
• Capstone projects (i.e. research papers, presentations, theses, dissertations, oral defenses,
exhibitions, or performances)
• Standardized tests
• Essay Questions
• Pass rates or scores on licensure, certification, or subject area tests
• Student publications or conference presentations
• Employer and internship supervisor ratings of students’ performance
• Writing samples
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•
•
•
•
•
•
•
•
•

•
•

Score gains indicating the “value added” to the students’ learning experiences by
comparing entry and exit tests (either published or locally developed) as well as writing
samples
Locally designed quizzes, tests, and inventories
Portfolio artifacts
Case studies
Team/group projects and presentations
Oral examination
Internships, clinical experiences, practice, student teaching, or other professional/contentrelated experiences engaging students in hands-on experiences in their respective fields
of study (accompanied by ratings or evaluation forms from field/clinical supervisors)
Service-learning projects or experiences
Authentic and performance-based projects or experiences engaging students in
opportunities to apply their knowledge to the larger community (accompanied by ratings,
scoring rubrics or performance checklists from project/experience coordinator or
supervisor)
Graduates’ skills in the workplace rated by employers
Online course asynchronous discussions analyzed by class instructors

Examples of Indirect Measures
• Survey of Current Students
• Survey of Faculty Members
• Survey of Internship Supervisors
• Survey of Graduates
• Survey of Employers
• Survey of Transfer Institutions
• Course Grades
• Comparison between admission and graduation rates
• Number or rate of graduating students pursuing their education at the next level
• Reputation of graduate or post-graduate programs accepting graduating students
• Employment or placement rates of graduating students into appropriate career positions
• Course evaluation items related to the overall course or curriculum quality, rather than
instructor effectiveness
• Number or rate of students involved in faculty research, collaborative publications and/or
presentations, service learning, or extension of learning in the larger community
• Surveys, questionnaires, open-ended self-reports, focus-group or individual interviews
dealing with current students’ perception of their own learning
• Surveys, questionnaires, focus-group or individual interviews dealing with the faculty
and staff members’ perception of student learning as supported by the programs and
services provided to students
• Quantitative data, such as enrollment numbers
• Honors, awards, scholarships, and other forms of public recognition earned by students
and alumni
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Why aren't grades enough?
-Jame Baillargeon

A. Grading practices are not standard - An A in one section of a course may not mean the
same as an A in another section of the same course. How many students can’t read, write,
or do math at a college level when they enter? But all of these students graduated from
high school with a passing grade.

B. Different ways of structuring program assessment are needed – Grades are not
systematic. A student who is a good writer or a good test taker, good at memorizing or
good at analysis, will fare differently in different courses, and the grade distributions in
classes that allow relearning will be different from those in classes that do not allow
relearning.
C. Grades reflect many things other than student learning – For example, grades reflect
participation variables like discussion, cooperation, attendance, verbal ability, which do
not reflect course content and mastery.
D. Objectives differ – How is an individual student’s grade used to improve the department
overall? The point is not to evaluate the student but to evaluate the program. Departments
need to look carefully at groups of students to see what they tell us about how to enrich
teaching and improve the curriculum.
E. Good assessment requires multiple ways of measuring goal achievement – Grades are
only a limited piece of a complete assessment process. Grades won’t necessarily tell you
anything about what students aren’t learning but need to know. Nor will they tell you
how and when you can best improve the program. Assessment should use multiple
measures, both qualitative as well as quantitative, rather than relying on one instrument
or activity.
https://www.lawrence.edu/faculty/assessment_of_student_learning/resources/measures
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Step Five – Collect Data
Collecting data means deciding how you will get information to measure your SLOs. This step
should be very intentional as it is vital to the relevancy and accuracy of your results. Approach
this step thinking about what data you want to know at the end of the assessment cycle. Below
are some things to consider and determine.
• Measure Parameters – Be sure to observe what you actually want to collect by defining
elements in rubric, determining questions for survey, creating test, interview or
observations questions, choosing an experiment, etc.
• Timing of Data Collection - If you are measuring a high level of learning, the most
appropriate data collection time would be in a high level learning course. If you want to
compare student’s knowledge from the beginning to the end, you must measure at two
different points that will give you clear distinctions in understanding.
• Ways to Measure – What is the best way to measure the activity? Should the activity be
measured in class, online, as a group, etc.? Should the activity be measured with multiple
choice questions, in essay form, orally, etc.?
• Establish collection methods – Determine where and how the information will be stored,
who will analyze data and when the analysis should take place. If you have several
faculty that will be engaged in data collection, be sure to communicate the process and
expectations with everyone.
• Organize Data – The usefulness of the data is important for the analytical step. Organize
data collection so that you can clearly see the strengths and weaknesses. If you are using
a rubric, know what each number clearly represents so inferences can be made about
what was achieved and what needs to be improved within the numbers. A full scope of
assessment data is important in the continuous improvement of student learning and
program development.
Tips for Collecting Information:
•
•
•
•
•
•
•
•
•

Gather data from all sources and observations
Set deadlines for data collection submissions and summaries
Keep copies of all records to prevent data loss – recordings, rubrics, tests, etc.
Transcribe data from recordings (audio or video)
If multiple collection points, use a system that can assist with arranging and aggregating
data
If multiple people are involved, use collaborative technology
Organize data in ways that make them easier to work with and analyze
Notate independent and dependent variables
Use processes and instruments being used in the classroom for assessment, do not create
additional measures

Examples of Data Collection and its Usage
•

Survey: collecting standardized information through structured questionnaires to generate
quantitative data. Surveys may be mailed, sent electronically, completed on-site or
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•
•
•
•
•
•
•
•
•
•
•
•
•
•

through face-to-face or telephone interviews. Sample surveys use probability sampling
while informal surveys do not.
Interviews: information collected by talking with and listening to people, either face-toface or over the telephone. Interviews range on a continuum from tightly structured (as in
a survey) to free-flowing, conversational interviews.
Observation: collecting information through “seeing” and “listening.” Observations may
be structured or unstructured.
Document Analysis: use of content analysis and other techniques to analyze and
summarize printed material and existing information.
Case Study: in-depth examination of a particular case (program, group of participants,
single individual, site/location). Case studies use multiple sources of information and
methods to provide as complete a picture as possible.
Group Assessment: use of the group process to collect assessment information such as
nominal group technique, focus group, Delphi, brainstorming and community forums.
Expert or Peer Review: examination by a review committee, panel of experts or peers.
Portfolio Reviews: collection of materials, including samples of work that encompass the
breadth and scope of the program/activity being evaluated.
Testimonials: individual statements by people indicating personal responses and
reactions.
Tests: use of established standards to assess knowledge, skill or performance as in penand-pencil tests or skills tests.
Photographs, Slides or Videos: use of photography to capture visual images.
Diaries or Journals: recording of events over time revealing the personal perspective of
the writer/recorder.
Logs: recording of chronological entries, which are usually brief and factual.
Creative Expression: use of art forms to represent people’s ideas and feelings through
stories, drama, dance, music and art.
Unobtrusive Measures: the gathering of information without the knowledge of the people
in the setting such as the wear and tear on a “planted” mat in front of a display.

(Adapted from Evaluating Collaboratives by Ellen Taylor-Powell)
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Step Six – Analyze Results and Make Improvements (Closing the Loop)
Closing the Loop is a terminology used to describe a response to assessment findings. At the end
of the assessment cycle, inferences will be drawn from measures selected before the start of the
academic year.
Data Analysis
All of the data collected during the academic year from program assessments must be analyzed
and evaluated.
Questions to answer while analyzing
 What are the implications of the findings?
 How did students do compare to your expectations?
 What program changes could you make to improve student knowledge
and skills that did not reach criterion success levels?
 What can you infer from the data?
 What future actions should your program take?

 As assessment results and their implications with others in the program are discussed,
remember to celebrate what the program has accomplished in relation to what it hoped to
accomplish. Are students achieving expected outcomes? This time to revisit and improve
your assessment measures.
 Remember to document assessment finding. Summarize the results for reporting
purposes, but make certain to retain details of the documentation in your own files so that
you can review performance, and progress, over time.
 Following data analysis, it is important to conduct an evaluation of the findings. Teams
should discuss what the findings mean. Summaries should include the statistics and any
inferences that were drawn from the data. The summary should reference success criteria
and the distance between the results and desired outcome.
 Regardless of whether the “Criteria for Success” was met, exceeded, or not met report
authors should be careful to include enough information to tell the program’s assessment
story. Even when “Criteria for Success” is met, it is important to address interventions
for any resulting unfavorable data.

Making Improvements
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Action Plans
Once inferences from the data have been drawn and discussions with stakeholders has occurred,
plans for improvement should be determined. Action plans should include projected improvements
and should state accountability and timelines. Prescribed actions and interventions should be
realistic and align with statistical conclusions.
Implement changes to enhance quality.
The results of this process should not go unattended. Programs must “close the loop.” If
each step of the Assessment Model has been completed, there will be evidence that is
important to you. Use that evidence to make improvements in the academic program. This
will improve student learning.
Examples of ways to help students develop the desired outcomes are:
 Add or modify learning opportunities
 Provide more opportunities for students to develop their skills in certain areas
 Improve advising so that students take courses in a sequence that helps them
develop key skills.
 Change or add reference materials
Reviewing the assessment plan will allow you to determine if changes need to be made to goals
or objectives and whether or not the assessment methods are producing the quantity and quality
of information needed.
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Non-Instructional Units
Non-instructional units, often referred to by SACS as “Administrative and Educational Support
Units”, are all areas within the university whose primary focus is not directly related to teaching
students, but providing administrative and support services to students, employees, the
community, international counter parts and other external constituents. Non-instructional units
are a wide range of programs and departments that support various divisions of the university,
but do not award degrees.
Non-Instructional Units are classified under four categories:
• Academic and Student Support Services
• Administrative Support
• Community/Public Services
• Research
At Alabama State University, these units have varying missions that are all aligned with that of
the institution and extends into each department mission that it governs. Like Instructional units,
Non-instructional units must also undergo the assessment process to engage in reflective selfstudy, examine progression and possible challenges as well as demonstrating continuous
improvement in the various departments. These assessments are a requirement of the institution
and the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC)
accreditation process.
Having a process in place for ongoing assessments is essential, as it enables the institution to
gather information about the progress being made or still needed for improvements in its varying
departments and units. Assessments involves the use of collected data to refine and improve
programs for learning, growth and development. Through this process, one can develop
appropriate assessments for all unit types.

Common Types of Assessments
When designing your assessment, you should use multiple measures and think holistically about
who you serve, the purpose of the department and how the unit impacts the university. A
collection of results is more useful and realistic in creating a picture of your unit’s performance.
Common types of assessment include:
Attitudinal – which measures the satisfaction rate from those you serve
Direct – assessments that measure the actual counts of unit services
External – which consist of validation from a neutral party, auditor or professional
standards

35 | P a g e

The Assessment Cycle
At the head of the ASU Assessment Model, is the assessment cycle. Before beginning this
process, it is essential to develop an Assessment Plan. The principal aim of this plan should be
based upon the needs of your unit and in alignment with its mission. An Assessment Cycle
should include the unit mission and goals, objectives/outcomes, identified activities,
measures/criteria for success, and most important a “closing the loop” section that includes
analyzing results and making improvements.
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Step One – Define Department/Unit Mission and Goals
Before beginning a Non-Instructional Assessment, it is good practice to have a departmental
mission statement and departmental goals.

Mission Statement

A mission statement defines what an organization is, why it exists, and its reason for existing. At
a minimum, a mission statement should define who the primary customers are, identify the
products and services produced, and describe the geographical location in which you operate.
(www.entrepreneur.com)
 Questions to ask when developing or editing a mission statement:
•
•
•
•

Why does the department/unit exist?
Who are the stakeholders?
What does the department/unit provide?
What is the primary task of the office?

Goal

A goal is a specific target, an end result or something to be desired. It is a major step in achieving
the vision of the organization. (http://www.leoisaac.com/planning/strat027.htm)
 Determining your goal
•
•
•

Should align with Alabama State University’s goals
Describe what is expected to be accomplished throughout the year/what you aim
for
Should be a general stated plan to achieve the mission – the end result
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Step Two – Develop and Revise Objectives
SMART objectives are measurable statements that describe the expected or intended quality
relative to timeliness, responsiveness, accuracy, etc. Objectives often describe how well a unit
intends to function or improve its functioning or the services provided.
1. Specific Objectives should provide the “who” and “what” of program activities. Use only
one action verb, because objectives with more than one verb imply that more than one
activity or behavior is being measured. Avoid verbs that may have vague meanings to
describe intended outcomes, like “understand” or “know,” because it may prove difficult
to measure them. Instead, use verbs that document action, like “At the end of the session,
the participants will list three concerns...” Remember, the greater the specificity, the
greater the measurability.
2. Measurable Objectives should quantify the amount of change expected. It is impossible
to determine whether objectives have been met unless they can be measured. The
objective provides a reference point from which a change in the target population can be
measured clearly.
3. Achievable Objectives should be attainable within a given time frame and with available
department resources.
4. Realistic Objectives are most useful when they accurately address the scope of the
problem and programmatic steps that can be implemented within a specific time frame.
Objectives that do not directly relate to the departmental goals will not help achieve the
goal.
5. Time-phased Objectives should provide a time frame indicating when the objective will
be measured, or a time by which the objective will be met. Including a time frame in the
objectives helps in planning and evaluating.
SMART Goals & Objectives can sometimes be difficult to differentiate. Below is helpful
information for remembering their differences:
Goals v. Objectives
• Goals are broad | Objectives are narrow
• Goals are general intentions | Objectives are precise
• Goals are intangible | Objectives are tangible
• Goals are abstract | Objectives are concrete
• Goals are generally difficult to measure | Objectives are measurable
There are three main categories of objectives, they include:
• Outcome Statements
• Process Statements
• Satisfaction Statements
Outcome statements focus on achievements you want those you serve to be able to apply,
implement or perform after attending your program – for example, what is someone
capable/able to do after interacting with your program?
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Process statements primarily concentrates on the accomplishments of your unit’s
functions, such as:
a. Level or volume of activity
b. Efficiency with which you conduct the processes
c. Compliance with external standards or regulations
Satisfaction statements describe how those you serve rate their satisfaction with your unit’s
processes or services.
In drafting objectives, it may help to create a flowchart of your unit’s work processes to
determine what your unit will accomplish and what student, faculty, staff, and others will
think, know or do following the provision of the service.
Consider such questions as:
• What are the most important results or impacts that should occur as a result of
the unit’s activities?
• What are the critical work processes and how should they function?
• What does the end user experience through interaction with that unit?
Important Note: Use Key Performance Indicators (KPIs) to help you think about and establish
objectives for your area. KPIs are quantifiable measures used to evaluate the success of an
organization, employee, department, institution, etc. Examples of KPIs are in the Appendix.
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Step Three – Identify Activities/ Data Sources
Assessment is not intended to require additional work; it should be an extension of existing
processes. Consider the types of information your unit uses to make decisions – these are likely
the data sources you will use to assess your goals. Remember, the Assessment Report requires
units to provide a thoughtful analysis of assessment results based on the data; do not select data
sources that you have no way of analyzing within the next year. After you have identified goals
and objectives, decide an appropriate assessment activity to measure and collect data.
Activities could range from events, programs, service, department needs, processes, etc.
Choosing the most appropriate activity is vital in the assessment process
Example: If your objective is to improve customer service your activity could be your
consultations with students. The measure could be a customer satisfaction survey.
Example: If your objective is to improve processes to increase productivity, your activity defines
the specific process you are seeking to improve. Your measure would be a comparison of
processing time before and after the process change.
Example: If your objective is to host 3 workshops, your activity is the actual workshop. Our
measure could be a survey or the participation log based on the specific achievement
desired.
Questions to Consider
1. Does the activity align with the objective?
2. What part of the activity is in your control?
3. Is the activity easy to assess?
Here are a couple of points to keep in mind:
• Stagger activities to get the best results, eliminate assessment overload,
and improve data collection.
• Conducting assessment activities could include having multiple
participants, be strategic in planning your activities.

40 | P a g e

Step Four – Establish Measures and Criteria for Success
Once one has established their unit’s objective, define and identify the source of evidence
that will be used to determine their expected impacts. This is referred to as Identifying
Measures. In identifying measures, one must detail what will be measured and how it will
be measured.
For each outcome, create measures that help your unit in making critical decisions about its
processes and services. Build an inventory of existing evaluation and assessment activities. Ask
colleagues in similar units at other institutions how they assess their efficiency and effectiveness.
Measures: Direct vs. Indirect
Direct and Indirect measures are the description of the assessment measure that will be used to
collect information.
Direct Measures
Direct measures are designed to measure the effectiveness of services, programs, initiatives, and
processes within areas that may have outcomes that are not related to student learning. Some
examples are:
• Statistical reports on accuracy and timeliness of financial reports
• Statistical reports on tracking numbers: reports filed, hours worked, applications,
attendance at events, dollars raised, staff training hours
• Participation numbers and percentages
• Processing time for requests
• Rubrics
• User Reports
Indirect Measures
Indirect measures are designed to collect findings about stakeholders’ attitudes, perceptions,
feelings, and values. Examples of these measures include:
•
•
•
•

Satisfaction surveys
Interviews
Evaluations
Focus group discussions

Criteria or Targets for Success
What is the number that will help you determine if you achieved your objective? What is
the definition of success the unit/department? Where are you trying to improve to or
improve from?
Always aim for a criterion level that stretches your unit’s performance. For example:
• How well should we serve our clients?
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•
•
•
•

95 percent of our users will be “very satisfied or satisfied” with our services.
At least 80 percent of eligible employees will participate in training.
90 percent of the transcripts will be sent within three days.
90 percent of the forms will be processed without errors.

Be realistic
• Always consider what you can control when setting targets
• There is a difference between “in a perfect world” and success targets. Consider your
target as an improvement number to achieve your “perfect world” target.
• Be specific when stating your success criteria. Vague numbers leave room for
interpretation. Clearly define your target.
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Step Five – Collect Data

Collecting data means deciding how you will get information to measure your objectives. This
step should be very intentional as it is vital to the relevancy and accuracy of your results.
Approach this step thinking about what data you want to know at the end of the assessment
cycle. Below are some things to consider and determine.
• Measure Parameters – Be sure to observe what you actually want to collect by defining
elements such as determining questions for survey, creating rubrics for success criteria,
choosing activities, etc.
• Timing of Data Collection – Coordinate activities during optimal programming, service
and work load times. Consider the audience, engagement peaks, activity types, semester
schedule, traditional reporting data trends and more.
• Ways to Measure – What is the best way to measure the activity? Should the activity be
measured in at the point of contact or emailed? Should the activity be measured
anonymously? Is this best identified by participation or usefulness?
• Establish collection methods – Determine where and how the information will be stored,
who will analyze data and when the analysis should take place. If you have several
faculty or staff that will be engaged in data collection, be sure to communicate the
process and expectations with everyone.
• Organize Data – The usefulness of the data is important for the analytical step. Organize
data collection so that you can clearly see the strengths and weaknesses. If you are using
a rubric, know what each number clearly represents so inferences can be made about
what was achieved and what needs to be improved within the numbers. A full scope of
assessment data is important in the continuous improvement and program development.
Tips for Collecting Information:
•
•
•
•
•
•
•
•
•

Gather data from all sources and observations
Set deadlines for data collection submissions and summaries
Keep copies of all records to prevent data loss – recordings, rubrics, tests, etc.
Transcribe data from recordings (audio or video)
If multiple collection points, use a system that can assist with arranging and aggregating
data
If multiple people are involved, use collaborative technology
Organize data in ways that make them easier to work with and analyze
Notate independent and dependent variables
Do not create additional measures, evaluate your current data collection points
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Step Six – Analyze Results and Make Improvements
Closing the Loop
The unit selects methods to assess whether objectives have been met, conducts the assessment,
and reports the results. Assessment then moves from planning to implementation in the closing
the loop phase of assessment. Closing the Loop (analyzing results) describes the actions that
must be taken to determine whether the criteria have been met. Together, the criteria and method
provide the means to adequately, accurately, and specifically document the achievement of
objectives.
Analyze the findings from your assessments.
Once the results from your assessments have been collected, see what they can tell you
about your program. Consider asking questions such as:
• What can you infer from the data?
• What future actions will you take?
• What changes have you made (or will you make) based on assessment results?
• What are the budgetary implications?
As your unit discusses the assessment results and their implications
• Celebrate your accomplishments
• Acknowledge areas that still present opportunities for growth and improvement.
• Document the findings of assessment
• Summarize your results for reporting purposes
• Revisit and improve your assessment measures.
Make Improvements - Use your results
You have not completed the quality enhancement process until you “close the loop” and
use results to make improvements to services. Typical changes in services include:
•
•
•
•

revisiting organizational structure
reallocating resources
revamping administrative procedures
modifying or expanding relations with public or external agencies

The decisions you make regarding the course of action for the following year also may lead to a
restructuring or revision of your unit’s objectives for the following year. Where the criterion is
met or surpassed, the unit may conclude that no change is needed and report no additional
actions are required. If the same objective is assessed the next year and the criterion was met, the
unit should consider assessing a different objective in the following cycle. If the results indicate
the criterion was not met, the unit needs to evaluate its results further to determine how to
improve the likelihood of achieving the objective the following year. An action plan to include
what will be done, who will do it, and by when is suggested.
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LiveText
What is LiveText AIS? LiveText Assessment Insight System™ (AIS) provides institutions the
ability to implement a systematic process and streamline the management and distribution of
academic and non-academic assessment plans. The Assessment Insight System allows
institutions and programs to:
•

Define and use Standards/Outcomes

•

Design pathways for program and student success

•

Be thoughtful in planning and re-design efforts

•

Document assessment findings and action plans

•

Access data for analysis

•

Showcase assessment plans, reports and findings to internal and external
stakeholders

Log-In Credentials for New Faculty or Staff
In order to access LiveText AIS, credentials must be established first. Below are the steps to
establish log-in credentials:
1. Go to www.LiveText .com.
2. Click the Register button at the top right.
3. Another screen will appear. Click the Register Membership button (it's the third choice in
the middle of the page).
4. Select Faculty Member.
5. In the key code box, select 7 digits.
6. Enter the following key code: EF89562
7. Fill in the information boxes and create a username and password (for all the email fields,
including "personal," just enter your institutional email.)
8. Check the Terms of Service box, and click the Register My Membership Account button.
Once the above steps have been completed, please contact a LiveText Administrator to add you
as a user/coordinator to log-in and enter data.
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Completing Educational Program Assessments
in LiveText AIS
GO TO THE LIVETEXT WEBSITE (WWW.LIVETEXT.COM)
Click Login in the top, right hand corner.

Select AIS (Assessment Insight System) from options at the top of the page.

Open an assessment report by clicking the title.

There are eight Tabs of an assessment report. All fields of each Tab must be
completed in order to submit an assessment report.
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TAB 1- PROGRAM INFORMATION

Provide detailed information about the department’s college and leadership.
Program CIP Code
CIP (Classification of Instructional Program) codes were instated by the U.S.
Department of Education as the national taxonomic standard of academic program titles
for federal surveys and state reporting of institutional data. This information can be
found on the National Center for Education Statistics website:
https://nces.ed.gov/ipeds/cipcode.

Colleges and Departments
Select the college affiliated with the program from the drop-down list.

Dean
Include full title details of the dean. Indicate interim status if applicable.

Department Chair
Include full title details of the department chair. Indicate interim status if applicable.
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TAB 2- MISSION AND GOALS
The Institutional Mission and Academic Affairs Divisional Mission is already provided.
Complete this tab with approved programmatic information.
Departmental Mission
Enter the department’s mission statement here. (Reference the Institutional
Effectiveness Manual for information on mission statement development.)

Program Goals
The program goals should directly link to the outcomes and the departmental and
University missions. It is expected that there will be more than three program goals;
however, only list 3 goals for SACSCOC assessment purposes. (Reference the
Institutional Effectiveness Manual for information on goals development.)
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TAB 3- STUDENT LEARNING OUTCOME #1
Use the instructions below to also complete Tab 5 - Student Learning Outcome #2 and
Tab 7 - Student Learning Outcome #3. The information requested is the same in Tabs
3, 5 and 7.
Student Learning Outcome (SLO) Statement
SLOs are statements that specify what students will know or be able to do as a result of
learning and completing a curriculum. Review how to formulate SLOs in the Insitutional
Effectiveness manual.

Course Title(s)
More than one course can be used to support the stated student learning outcome.
Provide the course number and course title for each of the courses referenced.

Number of Students/Number of Faculty
If referencing more than one course, be sure to state combined student counts and
numbers of faculty.
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Program Goal Linkage
Provide a number (1, 2, or 3) referencing one of the program goals from the Mission
and Goals tab (Tab 2).

Academic Strategic Roadmap
Link the narrative from the roadmap to the SLO statement.

Linkage to Institutional Goals
Select an institutional goal from the drop down box that is line with both your goal and
the SLO.

Measure
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ASU requires 2 measures for each SLO for SACSCOC reporting. Measures are the
means by which products of student work are evaluated in respect to the program’s
student outcome(s). Choose the measure type from the drop-down box for each
measure.

⃰Details for Measure
Provide a summary of the project, body of work, exam, etc.

Attachment
Attach measures for supporting documentation. Please do not attach student grades or
any sensitive information.

Describe the data collection plan
Enter detailed information on the steps used to ensure proper data collection. Provide
activity used, type of data collected, content analysis focus, etc.

Criteria for Success
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Set a realistic criterion. Use historical data, accrediting body standards, and market
projections as references for setting criteria, if possible.

⃰REPEAT INFORMATION FOR MEASURE #2
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TAB 4- POST ASSESSMENT SLO #1
Use the instructions below to also complete Tab 6 – Post Assessment SLO #2 and Tab
8 – Post Assessment SLO #3.The information requested is the same in Tabs 4, 6 and 8.
⃰Describe the data collected and data analysis
Provide a brief description on how data was collected and summarize the results from
the data. List any interesting trends, comparisons to previous year’s data, comparisons
to regional/national numbers, statistical factors, or more. As you analyze, seek to find
ways to improve by aggregating data for different information.

⃰Criteria for Success
Indicate whether the criteria were met, exceeded or not met. “Met” will be indicated
when results achieved match the criteria for success. “Not Met” will be indicated when
results fall below the success criteria. “Exceeded” will be indicated when results are
above the success criteria.

⃰Action Plan
If criteria for success is not met, provide an action plan. Include all requested supporting
information, to include a plan demonstrating how the unit will work collaboratively to
improve the program, timelines and persons responsible for completing actions outlined.
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Use of Results
If there is an action plan generated, use this section to indicate improvements that will
be made as a result of findings.
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Attachment
Attach information relevant to improvements or data analysis and findings. Although
responses above may be brief, use the attachment section to attach appendices and
other documents that may help paint a clearer picture of the department’s assessment
experience.

⃰REPEAT INFORMATION FOR MEASURE #2
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Completing Administrative Unit Assessments
in LiveText AIS
Go to the LiveText website (www.LiveText.com) and click Login in the top, right hand
corner.

Select AIS (Assessment Insight System) from options at the top of the page.

Open an assessment report by clicking the title.

There are eight sections (Tabs) of an assessment report. All fields of each Tab must be
completed in order to submit an assessment report.
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TAB 1- DEPARTMENTAL INFORMATION
Provide detailed information about the department.

Non-Instructional Unit Type
The unit type is used to categorize all Non-Instructional units based on their service
area. The unit type should be reflected in the unit’s mission and goals. Select the
correct unit type from the drop-down. If you are uncertain of your unit type, review the
Institutional Effectiveness manual for details.

Non-Instructional Division
Select the division to which the department reports.

Department Name
Provide the official name of the department in this field. Any acronyms can be listed in
parenthesis.

Vice President
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Include full title details of the Vice-President. Indicate interim status if applicable.

Number of Students
Enter the total number of students served for each semester.
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TAB 2- MISSION AND GOALS
Mission Statements
The Institutional Mission is already provided. Complete this tab with approved
departmental information.
Divisional Mission
Input the division’s mission statement here. Verify it is the most recent mission
statement.

Unit Mission
Provide the unit’s mission statement here. (Reference the Institutional Effectiveness
Manual for information on mission statement development if needed)

Goals
All goals should directly link to the unit’s objectives and the departmental and University
missions. It is expected that there will be more than three program goals; however, only
list 3 goals for SACSCOC assessment purposes. (Reference the Institutional
Effectiveness Manual for information on goals development.)
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Staff Involvement
Describe the staff’s involvement in developing the assessment plan. Include details of
any related meetings, trainings and research.
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TAB 3- OBJECTIVE #1
Use the instructions below to also complete Tab 5 - Objective #2 and Tab 7 - Objective
#3. The information requested is the same in Tabs 3, 5 and 7.
Goal Linkage and Strategic Plan References
Provide a number (1, 2, or 3) referencing one of the departmental goals from the
Mission and Goals tab (Tab 2).

Linkage to Institutional Goals
Select an institutional goal from the drop down box that is line with both your goal and
the objective.

Measure
ASU requires 2 measures for each objective for SACSCOC reporting. Measures are the
means by which products of the unit’s performance are evaluated in respect to the
stated objectives. Choose the measure type from the drop-down box for each measure.

Details for Measure
Provide a summary of the measure.
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Attachment
Attach measures for supporting documentation. Please do not attach any confidential
information.

Describe the data collection plan
Enter detailed information on how measures will be evaluated to determine if
benchmarks have been met.

Criteria for Success
Set a realistic criterion. Use historical data, accrediting body standards, and market
projections as references for setting criteria, if possible.

⃰REPEAT INFORMATION FOR MEASURE #2
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TAB 4- POST ASSESSMENT OBJECTIVE
Use the instructions below to also complete Tab 6 – Post Assessment Objective #2 and
Tab 8 – Post Assessment Objective #3.The information requested is the same in Tabs
4, 6 and 8.

Describe the data collected and data analysis
Provide a brief description on how data was collected and summarize the results from
the data. List any interesting trends, comparisons to previous year’s data, comparisons
to regional/national numbers, statistical factors, or more. As you analyze, seek to find
ways to improve by aggregating data for different information.

Criteria for Success
Indicate whether criteria were met by selecting “yes” or “no”. “Yes” will be selected
when results achieved match the criteria for success. “No” will be selected when results
fall below the success criteria.

Action Plan
If criteria for success is not met, provide an action plan. Include all requested supporting
information, to include a plan demonstrating how the unit will work collaboratively to
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improve the department, timelines and persons responsible for completing actions
outlined.

Use of Results
If there is an action plan generated, use this section to indicate improvements that will
be made as a result of findings.

Attach information relevant to improvements or data analysis and findings.
Although responses above may be brief, use the attachment section to attach appendices and other
documents that may help paint a clearer picture of the department’s assessment experience.

⃰REPEAT INFORMATION FOR MEASURE #2
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Appendix
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Definition of Commonly Used Terms

INSTITUTIONAL EFFECTIVENESS (Outcomes Assessment):
A process of describing the effects of curriculum and instruction in order to improve
performance (of students, faculty, programs, and institutions); the extent to which an institution
achieves its mission and goals. Institutional Effectiveness is monitored through ongoing,
integrated, institution-wide research-based planning and evaluation processes that (1) incorporate
a systematic review of institutional mission, goals, and outcomes; (2) result in continuing
improvement of institutional quality; and (3) demonstrate the institution is effectively
accomplishing its mission.
ASSESSMENT
Systematic and ongoing efforts to collect, analyze, and interpret evidence that describes
institutional, departmental, divisional, or program effectiveness, ultimately to improve student
learning and non-instructional units
FORMATIVE ASSESSMENT
Refers to assessment that is carried out throughout the course, project, or time-frame to provide
feedback regarding whether the objective is being met. Formative assessment may be conducted
for the following reasons: program improvement; to provide feedback to improve teaching,
learning, and curricula; to identify students’ strengths/weaknesses and to assist in placing
students based on their needs.
SUMMATIVE ASSESSMENT
Refers to assessment that is carried out at the end of a course, project, or time-frame to evaluate
whether the objective was achieved (i.e., the overall performance). Thus, it is typically used to
assign course grades. Summative assessment may be conducted for the following reasons:
evaluation and accountability; decision-making regarding fund allocation; to aid in program level
decision-making; to respond to demands accrediting bodies, state, and federal agencies.
MISSION
Statement of unit’s mission and linkage to the University’s mission and strategic plan.
STANDARDS
The value others have placed on your criteria –the basis for judging level of quality of
performance.
GOALS
A statement of a quantifiable desired future state or condition (broad and vague).
OBJECTIVES
A short-term, measurable, specific activity having a time limit or timeline for completion
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ADMINISTRATIVE OBJECTIVES
Benefits for the department, administrative unit or college as a whole. If you want to improve
programs and services, attempt a new solution to an old problem, or help improve conditions for
student, faculty and staff
OUTCOMES
Benefits for participants during or after their involvement with a program (what participants
should know and be able to do as a result of involvement).
LEARNING OUTCOMES
The changes in knowledge, ability, skills, values, etc. that occur as a result of individual learning
that takes place in the classroom
PROGRAM OUTCOMES
The benefits (changes in values, status, position, etc.) students receive as a result of the
completing the entire program of study (rather than a few courses).
BENCHMARKS
Performance data that are used for comparative purposes. It may also be referred to as a
measurement; a standard of achievement against which to evaluate or judge one’s own
performance.
QUANTITATIVE MEASUREMENT
Measures that assess objectives by collecting numeric data and analyzing the data using
statistical techniques. Examples of quantitative data include GPA, grades, exam scores; forcedchoice survey responses; demographic information; standardized teaching evaluations.
QUALITATIVE MEASUREMENT
Measures that rely on and evaluate descriptions rather than numeric data. Examples of
qualitative data include responses to open-ended survey or interview questions; evaluations of
writing samples, portfolios, or formal recitals; participant observations; ethnographic studies.
FINDINGS
Summary of assessment data collected and its analysis.
INDICATORS
Statistics that reflect something about the performance or status of some aspects of the
educational program or non-instructional unit
MEASURES
The description of the assessment measure that will be used collect information. The measure
may be a direct or indirect assessment measure.
DIRECT ASSESSMENT MEASURE
Measures that require the student to demonstrate his/her knowledge and skills in response to the
instrument. Examples of direct measurement include 1) achievement tests such as objective tests;
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2) student academic work such as essays, presentations, portfolios, and course assignments; 3)
observations or case studies.
INDIRECT ASSESSMENT MEASURE
Measures that ask students to reflect on their learning rather than to demonstrate it. Examples of
indirect measurement include self-report methods such as surveys, interviews, and focus groups.
ACHIEVEMENT TARGETS
A measurable outcome expressed either as a quantifiable value (for example, a target of 75%) or
a trend (for example, year-over-year decrease), when achieved, will meaningfully move the
needle on institutional effectiveness
EVALUATION
A systematic analysis of ongoing activities that help to determine the accountability,
effectiveness, and efficiency of a program or service; it helps with decision-making; or to
ascertain the degree of achievement or value in regard to the aim and objectives and results of
any such action that has been completed. The primary purpose of evaluation, in addition to
gaining insight into prior or existing initiatives, is to enable reflection and assist in the
identification of future change.
CONTINUOUS IMPROVEMENT
The development of a plan of action that will result in the improvement of student learning, an
educational program and the services at Alabama State University that resulted from data
collection and analysis.
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Assessment Glossary
Assessment Plan - The assessment plan is a schedule for examining the Learning Outcomes,
Goals, and Objectives including the type of evidence and who is responsible for conducting the
review and closing the loop.
Authentic Evidence - Authentic evidence refers to assessment which measures a student's ability
to apply his or her knowledge in real world applications and involves having experts outside the
University evaluating the student's knowledge --as in an internship--rather than using an
academic construct such as a test.
Benchmarking - This involves using comparisons to make meaning of empirical data. When
you're benchmarking, you don't just look at a given number at your Institution; you look at it in
comparison to some standard that helps you to decide how good or bad your number is in
comparison to your peer institutions. A benchmark is a point of reference.
Capstone - The capstone is a culminating project or experience that generally takes place in the
student's final year of study and requires review, synthesis, and application of what has been
learned over the course of the student's college experience. The result may be original research,
an innovative design, an art exhibit, or a performance. The capstone can provide evidence of
assessment of a range of outcomes.
Closing the Loop - This is an interactive ongoing process: 1. defining learning outcomes and
objectives, 2. choosing a method or approach and using it to gather evidence of learning, 3.
analyzing and interpreting the evidence, 4. using this information to improve student learning
and administrative support units on campus. The cycle must be completed and repeated to see
whether the changes have produced the desired result.
Direct Evidence - Evidence gathered from a performance-based observation or sampling of
student work. Example: using a rubric to evaluate the quality of student papers. Direct evidence
may include locally-developed tests, performance appraisal, oral examinations, simulations,
behavioral observations, portfolios, external examinations of student work, and other course
activities assessed with rubrics.
Indirect Evidence - Evidence that assesses the perceptions of students or faculty. This evidence
may be collected through student surveys, questionnaires, focus groups, archival records,
interviews, and other indirect methods. Example: using a survey to assess how students perceive
the quality of your discipline's writing curriculum.
Program Learning Outcomes (PLOs) - The specific knowledge or skills students actually
acquire/develop through their educational experience in a particular disciplinary program or
major. These should align with the Institutional Learning Outcomes and the Student Learning
Outcomes should align with them.
Rubric - A rubric is a simple assessment tool for measuring student work by classifying
statements or behaviors into categories along a continuum. It is a scoring guide that evaluates a
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student's performance based on a full range of criteria rather than a single numerical score. When
administering rubrics, it is ideal to use multiple raters and to establish inter-rater reliability
among raters.
Student Learning Outcomes (SLOs) - The specific knowledge or skills students actually
acquire/develop through their educational experience in a particular course. These appear on the
syllabi and should be aligned with the Program Learning Outcomes.
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Frequently Asked Questions (FAQs)

New Directors - No mission, goals, outcomes, objectives were established for the department
prior to my arrival - Is it still required that I complete an Assessment?
Yes, information should already be established prior to your employment with ASU. If not,
establish your goals and objectives/outcomes and close the loop based upon that information.
What is the Purpose of completing Assessment Plans?
The main purpose for completing annual Assessment Plans is to ensure that the Programs and
Services we offer as an Institution are effective. Our goal is to ensure we are continuously
assessing where we stand and continuously improving as an Institution. Additionally,
Institutional Effectiveness is aimed at being in compliance with the requirements of the Southern
Association of Colleges and Schools Commission on Colleges (SACSCOC).
What is Criteria for Success?
Criteria for Success serve as the benchmarks for judging the results of the assessment activity; it
states how well something is done. For Educational Programs, the learning intention of a lesson
or series of lessons tells students what they should know, understand and be able to do, and the
success criteria help teachers to decide whether their students have in fact achieved the learning
intention.
How does one establish Student Learning Outcomes?
The faculty who has stewardship of an academic program should articulate the goals and
outcomes of the program. Assessment Plans are normally required at the program level, it is
expected that program chairs in conjunction with their faculty, prepare outcomes for their
respective programs.
What are some examples of Assessment Measures?
Assessment measures are strategies with which information will be collected in order to validate
or provide evidence of each intended outcome or objective. For Educational Programs, these
may include such techniques as comprehensive exams, student portfolios, senior projects, theses,
dissertations evaluated by a committee, etc. For Support or Non-Instructional Units, these may
include exit interviews, alumni surveys, graduating student surveys, employer surveys,
satisfaction surveys, statistical reports, rubrics, etc. Two measures are required for each student
learning outcome or objective.
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