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Alabama State University 
College of Education 

Master Syllabus 
For SED 500 

 
Course Title: Exceptional Students 
Course Number: SED 500 
Prerequisite: N/A 
Credit Hours: 3 
Required Text: Gargiulo, R., & Metcalf, D. (2013). Teaching in today’s inclusive classrooms: A 

universal design for learning approach (3rd ed.). Belmont, CA: Wadsworth; 
Mitchell, D. (2014). What really works in special and inclusive education: 
Using evidence-based teaching strategies (2nd ed.). London and New York: 
Routledge. 

Electronic Resources: Blackboard; LiveText 
Course Description: This course is designed to help the teacher candidate to obtain knowledge 

and its use for teaching children with disabilities in integrated settings. This 
kind of information is critically important in making better instructional 
decisions to assist our children.  

Educator as Decision 
Maker 

The Conceptual Framework of the College of Education describes the candidate as 
The Educator as Decision-Maker. This concept embodies the College’s 
constructivist approach to teaching and learning. Students’ prior knowledge, skills, 
and attitudes, including dispositions, interconnect with the knowledge, skills, 
dispositions and expectations they encounter as ASU. As a result of this fusion, 
students develop and acquire new knowledge, skills, and attitudes that manifest 
themselves in the students’ informed decision-making capabilities – their tendency to 
put into action their capabilities as change agents, reflective practitioners and 
lifelong learners. 
 

ADA Statement: Any student requiring alternative formats for testing and/or handouts for this course, 
or other accommodations, due to a disabling condition will advise the instructor 
within the first week of class. The university does not permit students to bring 
anyone who is not registered for the course into the classroom. 
 

Prepared by: Moon K. Chang Date 2-20-2014 
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Dean: 
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PURPOSE OF THE COURSE   

This course is designed to help the teacher candidate to obtain knowledge and its use for teaching 
children with disabilities in integrated settings. This kind of information is critically important in 
making better instructional decisions to assist our children. After completing the coursework, the 
candidate will be able to demonstrate the following competency listed in the standards section. 

 
 

Outlined Standards for SED 500 
Exceptional Students 

 
 
 

Objectives Outcomes CEC 2012 Assessment** Conceptual 
Framework 

To obtain  knowledge 
of disability laws  
and  how to apply them 
in daily activities. 

 Demonstrate knowledge of the            
overview of laws that that govern 
special education. 

Initial 6;Advanced 6 

  
Describe the role of an educator 
with Section504, ADA, and ESEA. 

Initial 6; Advanced 6 

Describe the role (including 
collaboration) of each participant in 
the referral, assessment, and IEP 
process 

Initial 2, 6, 7; 
Advanced 6 

  
 

 

     
To obtain  
knowledge of 
disabilities  
and  how to  
utilize it in daily 
activities. 

 

Demonstrate understanding 
of creating safe, inclusive 
and  
culturally responsive 
learning environments for 
students with  
exceptionalities. 
Demonstrate knowledge 
of  thedefinitions, 
evelopment  
and individual differences of 
individuals with 
exceptionalities identified by 
IDEA. Identify learning 
characteristics of students 
with  

Initial 2   

Initial 1,2 

Initial 3, 5 
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exceptionalities. 

 
To 
obtain  
methods 
to assist   

children with 
disabilities 

 
. 
 
 
 

 

Determine evidence-based 
general and specialized 
curricula to 
individualize instruction for 
students with exceptionalities. 

 

 

 

Demonstrate application of 
Multi-Tier System of 
Supports (MTSS). 

Initial 4 

Demonstrate understanding 
of how cultural and 
linguistic  
differences of students with 
exceptionalities should be  
considered in minimizing 

   

Initial 1, 2, 5, 6, 7   

 

 

Demonstrate 
understanding of how 
cultural and linguistic  
differences of students 
with exceptionalities 
should be considered  
in selecting and adapting 
evidence-based general 
and specialized  
curricula. 

Initial 1, 2, 5, 6, 7   

 

 

  

Demonstrate understanding 
of the variety of high 
technology and low 
technology assistive 
technology devices available 
to students with 
exceptionalities. 

Initial 3, 5   

 

Demonstrate skills in    
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collaborating with parents 
and families to meet the needs of 
individuals with 
exceptionalities including those 
with cultural and 
linguistic differences. 

Initial 6,7 

Demonstrate knowledge of 
the process to assist 
students with 
exceptionalities transition to 
adulthood. 

Initial 1, 2, 7   

**Assessment will be done using various types of activities. See the assignments in this syllus. 
 
 
 
 

ACADEMIC POLICIES 
 

Evaluation and Minimum Standards: 
Teacher candidates must pass each objective. All objectives will be evaluated with a quiz/exam or performance 
assessment.  
Evaluation Criteria and Grading Standards for  
ALL objectives: 

• A will be awarded based on 90% of the points available. 
• B will be awarded based on 80% of the points available. 
• C will be awarded based on 70% of the points available. 
• D will be awarded based on 60% of the points available.  
• F will be awarded based on less than 60% of the points available 

 
Professional Dispositions 
Discussions of scenarios of case studies provide an opportunity for students to explore the importance of having 
a good rapport with their students, creating a safe, positive & supportive learning environment, and exploring 
teacher attitudes that positively or negatively influence the behavior of students who reside within their care. 
Professional dispositions are assessed in all COE courses.  
 
Professionalism 
All Alabama State University (ASU) students are expected to conform to recognized university standards of 
conduct, behave with decency, and dress appropriately while attending on and off campus functions and in 
academic settings, social events, extracurricular activities and other public functions. 
 
Appropriate Dress: 
 

• No student will be allowed to enter any university building with their pants hanging below the waist, 
without a belt, wearing spaghetti straps, or with hats and/or “doo” rags on their heads; and 

 
• No student will be allowed in any university building with pajamas on, except in the residence halls 

and excluding the lobby areas; and 
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 Students are to refrain from using profanity in any university building or on campus. 
LiveText 
LiveText is a web-based data management system that the College of Education uses to collect data for the 
purpose of assessment, evaluation, and accreditation. LiveText is an integral part of all courses within the 
College of Education. Initial and advanced candidates are expected to have an activated LiveText account. 
Throughout the coursework, practicum, and internship for individual programs, candidates will complete 
assignments, portfolios and surveys which require an activated account. There are no exceptions to this policy.  
Class Attendance Policy 
     Each student is expected to attend all lectures, seminars, laboratories and field work for each registered 
class, including the first class session. Attendance is required to verify official enrollment and continuance in 
each course. When students are absent from class for authorized reasons such as death in the family, illness, 
hindrance by true emergency situations or University activities, they will be allowed to make up 
assignments/examinations that they missed. Instructors, of course, are not obligated to provide make up 
opportunities for students who are absent, unless the absences have been officially approved. Official excuses 
can be obtained from the Office of Student Affairs. An officially excused absence, however, merely gives the 
individual who missed the class an opportunity to make up the work and in no way excuses him or her from 
completing the course requirements. Students receiving veterans benefits are required to attend classes 
according to the regulations of the Veterans Administration, in addition to those requirements set by the 
university for all students. 
      Instructors are required to keep an accurate attendance record for all students enrolled. It is the responsibility 
of the student to withdraw from the university or drop a course, within the allowed timeframe, when this is the 
desired course of action. 
Field Experience (if applicable) 20 hours 

OTHER READING AND RESOURCES 
Go to  Blackboard <Course Documents> for additional information: List of publications in special 
education; list of Alabama State agencies; and list of topics and related special education information 
from NICHCY (National Dissemination Center for Children with Disabilities). 

 
 
 
 

ASSESSMENT DESCRIPTION AND RUBRIC 
 
 

DESCRIPTIONS OF ASSIGNMENTS AND TESTS 
 

Assignments & 
Tests 

Descriptions Evaluation 

Book Review  
(5%) 
Sample review is 
on BB. 

1. Read a textbook of your choice other than the 2 
books for this course. 

2. Write 1 page (single-spaced) review. 
3. Reference – according to APA style (6th ed.) 
4. Participate in group discussion and editing of the 

rough drafts of the student book review. 
5. Revise and finalize your review taking into 

considerations of the feedback from your 
classmates. 

 Rubric; participation in 
activities (editing together, 
sharing thoughts); quality of 
the review)  

Interview  
( 5%) 
Samples are in 
the IRIS 
collaboration 

1. Formulize questions what to ask about 
collaboration. 

2. Interview a special education teacher, 
administrator, general teacher, parents of 
children with disabilities, or a person from an 

Quality of 
questions/content/audio/class 
presentation; on-time 
submission 
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module. agency established for disability services.  
3. Turn in a summary of the interview along with a 

digital audio recording of the interview. 
4. Individual or group 

Field Experiences 
(10%) 
Rules and forms 
are available 
from ASU web. 

1. 20 hours 
2. Individual or group 
3. Do tasks assigned by your supervisor 
4. Letter of completion from your supervisor 
5. Complete class observations for your instructor 

Completion of 20 hours; 
verification letter from your 
supervisor; types of 
observations 

Project IRIS –
RTI Module 
(10%) 
(Go to the IRIS at 
Vanderbilt U.) 

1. Complete the module 
2. Participate group discussion  
3. Write a reflection paper (1 page – single-spaced) 
4. Individual or group 

Completion of the module; 
participation in discussion; 
quality of your reflection 
paper (1 page narrative); no 
rubric evaluation. 

Study Questions 
1 ( 5%)   
Study Questions 
2 ( 5%) 
Study Questions 
3 (5%) 
Study Questions  
( 5%) 
 

1. Do study questions.  
2. Turn in only ANSWERS. 
3. Participate in the review of the questions. 
4. Questions will be provided by your instructors. 

a. Study Q1 – disability laws and litigation 
b. Study Q2 – instructional techniques and 

materials 
c. Study Q3 –  nature of disabilities 
d. Study Q4 – cultural contexts  

Scores 

Project IEP – 
group work 
(10%) 

1. Given a scenario your group will work on how 
to work and complete the IEP collaboratively. In 
a simulated situations groups will present their 
own IEPs. Discussion will follow. 

2. For your review AL State Rules, How to Write 
an IEP, and detailed step-by-step instructions 
with examples are available on the Blackboard. 
Be sure to prepare yourself before you actually 
start your group work. 

3. Your instructor will briefly review with you all 
of the materials before you start. 

 

Rubrics – IEP and 
Teamwork 

Dispositions –
Bonus (10%) 

Listed elsewhere in this syllabus and in your student 
handbook. 

Subjective class observations; 
feedback from your field 
experience supervisor  

MID-TERM 
TEST 
( 20% ) 

 
Your instructor reserves the right to choose the types of 
the test items. 

scores 

FINAL TEST 
( 20%) 

Comprehensive.  
Your instructor reserves the right to choose the types of 
the test items. 

scores 
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BOOK REVIEW RUBRIC 

 4 
EXCEPTIONAL 

3 
PROFICIENT 

2 
BASIC 

1 
UNACCEPTABLE 

Content 
 

Identifies two or more 
interrelationships 
among key concepts 
and combines them 
into new rich 
statements, drawing 
interesting 
conclusions with 
supporting evidence. 

Identifies two or 
more 
interrelationships 
among key 
concepts and 
combines them 
into new or fresh 
statements, but 
fails to fully 
develop or explain 
interrelationships. 

Identifies one or 
more 
interrelationships 
among key 
concepts in at 
least one book 
review . 

Does not identify 
interrelationships among 
key concepts in book 
reviews or book. 

Organization 
 

1.Coherent argument, 
logically organized 
with clear smooth 
transitions. 
2.Makes sophisticated 
use of quotation, 
paraphrase and 
summary to support 
main arguments. 

1.Clear overall plan 
but some problems 
with either 
coherence or 
transitions. 
2.Demonstrates 
competence in 
using quotation, 
paraphrase and 
summary to 
support main 
argument. 

1.Evidence of 
overall plan, but 
lacks either clear 
transitions or 
coherence. 
2.Problems with 
using quotation, 
paraphrase 
and/or summary 
to support main 
argument. 

1.Reader cannot follow. 
Paper is not coherent or 
logically organized. 
2.No evidence or misuse 
of quotation, paraphrase 
and/or summary to 
support main argument. 

Mechanics of 
Writing 

 

1.Source list is 
complete. 
2.Precision of 
diction with 
syntactic variety 
and complexity. No 
spelling errors. 

1.All sources cited 
but there are 
numerous minor 
errors. 
2.Control of 
syntax, grammar 
and diction but 
lacking in 
precision and 
variety. Less 
than one 
spelling error. 

1.All sources 
cited but there 
are numerous 
and major errors. 
2.Some 
problems with 
clarity, diction, 
syntax, 
grammar 
and/or 
mechanics. 
Little variety. 
No more than 2 
spelling errors. 

1.Source list incomplete, 
errors are major and 
numerous. 
2.Serious problems 
with clarity, diction, 
vocabulary, syntax, 
grammar and/or 
mechanics. More than 
2 spelling errors. 
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IEP RUBRIC 
 

 EXCEPTIONAL 
4 

PROFICIENT 
3 

BASIC/UNACCEPTABLE 
2-1 

Basic 
Information 
 

 An alias is provided for 
student name, birth date, 
district, building site, date of 
IEP, and type of IEP. All of 
the information is correct. 

An alias is provided for student 
name, birth date, district, 
building site, date of IEP, and 
type of IEP. Majority of the 
information is correct.  

 

An alias is provided for 
student name, birth date, 
district, building site, date 
of IEP, and type of IEP. 
Majority of the information 
is incorrect or information 
is not present.  

 

Present Level 
of Educational 
Performance 
 

Objective statements about 
educational, behavioral and 
social strengths and needs 
are listed, directly relate to 
evaluation results, and are 
consistently comprehensive. 
Existing standardized and 
informal evaluation data are 
included with results 
showing effects of child’s 
disability on educational 
performance. The impact of 
the disability on the 
involvement/progress in 
general curriculum is 
provided.  
 

Objective statements about 
educational, behavioral and 
social strengths and needs are 
listed and directly relate to 
evaluation data, but are not 
consistently comprehensive. 
Existing standardized and 
informal evaluation data are 
included with results showing 
effects of child’s disability on 
educational performance. The 
impact of the disability on the 
involvement/progress in general 
curriculum is provided.  
 

Objective statements about 
educational, behavioral and 
social strengths and needs 
are listed but are not 
consistently appropriate or 
do not directly link to the 
evaluation data. Existing 
standardized and informal 
evaluation data are 
inconsistently included 
with results showing 
effects of child’s disability 
on educational 
performance. The impact 
of the disability on the 
involvement/progress in 
general curriculum may or 
may not be listed. 
 

Consideration 
of Special 
Factors 
 
 

Special factors are 
considered and checked yes 
or no. Candidate must 
address behavioral 
intervention, language and 
communication needs of the 
learner who has a hearing 
impairment and/or limited 
English proficiency, and 
assistive device needs. 
Factors considered were 
appropriate to the learner 
and identifies and provides a 
rationale of the needed 
services on the IEP. 

Special factors are considered 
and checked yes or no. 
Candidate must address 
behavioral intervention, 
language and communication 
needs of the learner who has a 
hearing impairment and/or 
limited English proficiency, and 
assistive device needs. Factors 
considered were appropriate to 
the learner and identifies and 
provides a rationale of the 
needed services on the IEP. 

Special factors are 
considered and checked 
yes or no. Candidate did 
not address behavioral 
intervention, language and 
communication needs of 
the learner who has a 
hearing impairment and/or 
limited English 
proficiency, and assistive 
device needs. 

Annual Goals 
 
 

Annual goals are selected 
and prioritized based on 
present level of performance 
data. Goals are written in 
measurable terms and show 
direction for growth. 
 

Annual goals are selected and 
based on present level of 
performance data. Priority of 
goals lacks alignment with 
learner strengths and needs. 
Goals are written in measurable 
terms and show direction for 
growth. 
 

Annual goals are selected 
and may or may not be 
based on present level of 
performance data. Priority 
of goals lacks alignment 
with learner strengths and 
needs. Goals are not 
written in measurable 
terms and/or do not show 
direction for growth. 
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Progress 
measured & 
reported to 
parents 
 

Evaluation schedule and 
procedures are appropriate 
to the goals and 
benchmarks.  Multiple 
evaluation procedures as 
well as a variety of 
evaluation procedures are 
used. Methods of notifying 
parents on learner progress 
are provided. 

 Evaluation schedule and 
procedures are appropriate to the 
goals and benchmarks. Methods 
of notifying parents on learner 
progress are provided. 

Evaluation schedule and 
procedures are 
inappropriate to the goals 
and benchmarks or 
procedures and schedule 
are identified. Methods of 
notifying parents on 
learner progress is not 
provided. 

Type of 
Service 
Placement 
including 
Related 
Services 
 

Where and what type of 
service, amount of services 
listed (including time, 
frequency, circumstances), 
projected starting/ending 
date, and person 
responsible. All information 
is correct. 
 

Majority items were addressed 
and correct: Type of service, 
amount of services listed 
(including time, frequency, 
circumstances), projected 
starting/ending date, and person 
responsible 
 

Majority items were not 
addressed or were not 
correct: Type of service, 
amount of services listed 
(including time, frequency, 
circumstances), projected 
starting/ending date, and 
person responsible 
 

Description of 
& Percent of 
student’s non-
participation in 
regular class, 
length of 
school day, 
type of P.E. 
listed   
 

Description, percent of day, 
length of day, P.E. listed 
and correct 
 

Majority of items were 
addressed and correct: 
Description, percent of day, 
length of day, P.E. listed 
 

Majority of items were not 
addressed or were not 
correct: Description, 
percent of day, length of 
day, P.E. listed 
 

Supplemental 
aids/services, 
program 
modifications 
and supports 
for personnel 
listed 
w/location, 
class/setting 
 
 

Supplemental aids/services 
& supports for personnel 
listed 
w/location/class/setting 
(all listed) Modifications 
(linked to needs) are 
identified for regular 
class(es) (all modifications 
listed are appropriate and 
location provided) 

Supplemental aids/services and 
supports for personnel listed 
w/majority of information 
(location/class/settings) given 
and correct. Modifications 
(linked to needs) are identified 
for regular class(es) but are not 
consistently appropriate for the 
learner. 
Location incomplete. 

Supplemental aids/services 
or supports for personnel, 
location/class/ settings not 
listed or are incorrect. 
Modifications may or may 
not be present, but when 
present are not linked to 
learner needs. 

Supplemental 
aids/services, 
program 
modifications 
and supports 
for personnel 
listed 

Supplemental aids/services 
& supports for personnel 
listed 
w/location/class/setting 
(all listed) Modifications 
(linked to needs) are 
identified for regular 

Supplemental aids/services and 
supports for personnel listed 
w/majority of information 
(location/class/settings) given 
and correct. Modifications 
(linked to needs) are identified 
for regular class(es) but are not 

Supplemental aids/services 
or supports for personnel, 
location/class/ settings not 
listed or are incorrect. 
Modifications may or may 
not be present, but when 
present are not linked to 
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w/location, 
class/setting 
 

class(es) 
(all modifications listed are 
appropriate and location 
provided) 

consistently appropriate for the 
learner. 
Location incomplete. 

learner needs. 

State & 
District wide 
Assessment 
Programs and 
Extended 
School Year 
Services 
(ESY) 
Page 6 
(CEC, IGC, 
IIC, Standard 
8) 

Participation in state/ 
district wide assessment is 
listed and includes any 
required testing 
modifications. Testing 
modification are 
appropriate. If alternate 
assessment is used a clear 
rationale is provided that 
supports the learner’s 
participation in alternative 
assessment. 

Participation in state/ district 
wide assessment is listed and 
includes any required testing 
modifications. Testing 
modification are generally 
appropriate. If alternate 
assessment is used a rationale is 
provided that supports the 
learner’s participation in 
alternative assessment. Rationale 
lacks clarity.  

Participation in state/ 
district wide assessment is 
listed, however testing 
modifications may or may 
not be present.  When 
modifications are listed, 
the modifications are 
generally inappropriate to 
the needs of the learner. If 
alternate assessment is 
used a rationale may or 
may not be provided that 
supports the learner’s 
participation in alternative 
assessment.  

Extended 
School Year 
Services 
(CEC, IGC, 
IIC Standard 
1) 

Considerations for ESY are 
observable, and data 
supports the need for an 
extended school year or data 
does not support the need 
for an extended school year. 
The determination is 
appropriate to the learner. 

Considerations for ESY are 
observable, and data supports the 
need for an extended school year 
or data does not support the need 
for an extended school year. 
Data is incomplete, but still 
results in an appropriate 
decision. 

Considerations for 
extended school year 
services (ESY) are not 
observable and data may 
be lacking or fails to 
support the recommended 
decision.  

 
 

Observation RUBRIC 

 EXEMPLARY PROFICIENT BASIC UNACCEPTABLE 
5 Types of 
Observation* 

Completed 5 
according to the 
directions 

Completed 5 
according to the 
directions 

Completed 5 
according to the 
directions 

Completed less than 
5 

Letter of Verifying 
Completion of 
Practicum 

Yes Yes Yes No 

Tasks Assigned by 
Cooperating 
Teacher** 

Completed 90-100 
% to the satisfaction 
of cooperating  the 
teacher 

Completed 90-100 
% to the satisfaction 
of cooperating  the 
teacher 

Completed 90-100 
% to the satisfaction 
of cooperating  the 
teacher 

Completed 90-100 
% to the satisfaction 
of cooperating  the 
teacher 

Mechanics of 
Writing*** 

Less than 2 mistakes Less than 3 mistakes Less than 5 mistakes More than  5 
mistakes 

Submission Time On time On time On time late 
*Go to Blackboard <Course Documents> for examples, forms, and directions; **Assigned tasks may be varying 
depending on cooperating teacher(s) and schools and the quality of work will be graded by the cooperating teachers; 
*** including neatness and formats.  
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TEAMWORK VALUE RUBRIC* 
 
Definition Teamwork is behaviors under the control of individual team members (effort they put into 
team tasks, their manner of interacting with others on team, and the quantity and quality of contributions 
they make to team discussions.) 
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet 
benchmark (cell one) level performance.               

                             

  
  

    
  

   
    

 

  
    

     
   

    
     

 

    
    

   

 EXAMPLARY 

4 

PROFICIENT 

3 

BASIC 

2 

UNACCEPTABLE 

1 

Facilitate
s the 
Contribu
tions of 
Team 
Members 

Engages team members 
in ways that facilitate 
their contributions to 
meetings by both 
constructively building 
upon or synthesizing 
the contributions of 
others as well as 
noticing when someone 
is not participating and 
inviting them to 
engage. 

Engages team members 
in ways that facilitate 
their contributions to 
meetings by 
constructively building 
upon or synthesizing the 
contributions of others. 

Engages team members 
in ways that facilitate 
their contributions to 
meetings by restating the 
views of other team 
members and/or asking 
questions for 
clarification. 

Engages team 
members by taking 
turns and listening 
to others without 
interrupting. 

Individual 
Contributions 
Outside of 
Team 
Meetings 

Completes all assigned 
tasks by deadline; 
work accomplished is 
thorough, 
comprehensive, and 
advances the project. 
Proactively helps other 
team members 
complete their 
assigned tasks to a 
similar level of 
excellence. 

Completes all 
assigned tasks by 
deadline; work 
accomplished is 
thorough, 
comprehensive, and 
advances the project. 

Completes all 
assigned tasks by 
deadline; work 
accomplished 
advances the 
project. 

Completes all assigned 
tasks by deadline. 
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Fosters 
Constructive 
Team Climate 

Supports a constructive 
team climate by doing 
all of the following: 

• Treats team 
members 
respectfully 
by being 
polite and 
constructive 
in 
communicatio
n. 

• Uses positive 
vocal or 
written tone, 
facial 
expressions, 
and/or body 
language to 
convey a 
positive 
attitude about 
the team and 
its work. 

• Motivates 
teammates 
by 
expressing 
confidence 
about the 
importance 
of the task 
and the 
team's 
ability to 
accomplish 
it. 

• Provides 
assistance 
and/or 
encouragement 
to team 
members. 

Supports a 
constructive team 
climate by doing 
any three of the 
following: 

• Treats team 
members 
respectfully by 
being polite and 
constructive in 
communication. 

• Uses positive 
vocal or written 
tone, facial 
expressions, 
and/or body 
language to 
convey a 
positive attitude 
about the team 
and its work. 

• Motivates 
teammates by 
expressing 
confidence 
about the 
importance of 
the task and 
the team's 
ability to 
accomplish it. 

• Provides 
assistance and/or 
encouragement to 
team members. 

Supports a 
constructive team 
climate by doing 
any two of the 
following: 

• Treats team 
members 
respectfully by 
being polite and 
constructive in 
communication. 

• Uses positive 
vocal or written 
tone, facial 
expressions, 
and/or body 
language to 
convey a 
positive attitude 
about the team 
and its work. 

• Motivates 
teammates by 
expressing 
confidence 
about the 
importance of 
the task and 
the team's 
ability to 
accomplish it. 

• Provides 
assistance and/or 
encouragement to 
team members. 

Supports a 
constructive team 
climate by doing any 
one of the following: 

• Treats team 
members 
respectfully 
by being 
polite and 
constructive 
in 
communicati
on. 

• Uses 
positive 
vocal or 
written tone, 
facial 
expressions, 
and/or body 
language to 
convey a 
positive 
attitude 
about the 
team and its 
work. 

• Motivates 
teammates 
by 
expressing 
confidence 
about the 
importance 
of the task 
and the 
team's 
ability to 
accomplish 
it. 

• Provides 
assistance 
and/or 
encouragemen
t to team 

 Responds to 
Conflict 

Addresses destructive 
conflict directly and 
constructively, helping 
to manage/resolve it in 
a way that strengthens 
overall team 
cohesiveness and 
future effectiveness. 

Identifies and 
acknowledges conflict 
and stays engaged with it. 

Redirecting focus 
toward common 
ground, toward task at 
hand (away from 
conflict). 

Passively accepts 
alternate 
viewpoints/ideas/opinio
ns. 

*American Association of Colleges and Universities 
 
 


