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CAEP STANDARD FOUR REPORT 

Focus Group, Observations and Student Perception Survey 

PARTICIPANTS (4) 

Graduates from Alabama State University College of Education were contacted and asked to participate in the 

pilot case study.  A total of twenty-six requests were sent out to graduates from the years 2017 through 2019. 

Five graduates agreed to participate in the pilot case study. One of the graduates did not provide additional 

feedback once agreeing to participate. The participant contact list was developed using graduates from various 

years within the allotted time frame, different grade levels and different content areas. Participants and 

graduates will be used interchangeably throughout this report. 

 Grade Level Certification/Area 

Participant One 7 Social Sciences 

Participant Two 11 Secondary History 

Participant Three Pre-K Early Childhood 

Participant Four 8 Business Marketing 

Participant Five Not Available Not Available 

 

FOCUS GROUP (2) 

Committee member(s) interviewed four participants for the focus group. Questions were developed in 

correlation with the INTASC standards.  Participants were emailed a virtual meeting link for access to the 

group. A total of ten questions were asked to the focus group (see Appendix A). 

Questions and Feedback 

Share your career related experiences since graduating from Alabama State University 

 Job title/grade level/department/urban, rural or suburban/Title I 

 Participants for the study ranged from pre-K to high school. Rural setting and Title I school status 

were the most common variables correlated with the participants. 

How do you create a learning environment that is conducive for everyone? 

 The participants discussed various options to create a conducive learning environment. Specific strategies 

varied according to grade level; however, the most consistent variable was adapting to the various 

scenarios that students have regarding external factors outside of school. 

      Has teaching been what you expected? 

 There were mixed reviews on this question. The overall response would be “no,” however, one 

participant did state that teaching was what she expected. The participants that expressed that teaching 
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was not what they expected discussed the various challenges associated with the profession including 

but not limited to administrative concerns, parental involvement, and the pandemic. 

 

What influence has the coursework that you have taken at ASU had on your application of your 

content knowledge? 

 

 The participants expressed a strong sense of pleasure with the professors at the institution. They 

prepared them and contributed to them being better educators. The reading courses where mentioned 

as specific courses that provided better understanding on the content area such as selecting books, 

picking vocabulary, etc. 

 According to the feedback from the participants, the professors were strict and provided knowledge. 

The only major area of concerned expressed was the lack of information in regard to various 

employment options. 

Which education courses have had the least influence on your career, and which have had the 

greatest influence? Provide details. 

 The most consistently mentioned course(s) were special education related. The participants did not 

feel adequately prepared for the various scenarios on their jobs in relation to special education. 

Participants discussed the need for exposure to the various laws and other concerns related to the 

area. 

How would you describe your instructional practices since being in the classroom and how well 

does it measure student learning? 

 One participant expressed that curriculum was covered in two classes; however, she was not aware 

of how much time planning effective lesson took. Another participant discussed when she first 

started teaching, there was somewhat of a gap between what was on paper and what was taught for 

various reasons. The participant expressed concerns with having time to reteach and provide 

retesting options. 

 Another participant brought edTPA into the discussion and the challenges associated with it such as 

lesson planning and videos. She also referenced the connection between teachers becoming 

administrators and their ability or lack thereof to relate to students or teachers. 

Tell about your accomplishments, success stories or achievements that you have experienced as an 

educator. Do these factors motivate you and if not, what does motivate you? 

 

 One participant expressed her satisfaction with her first class graduating and the appreciation that 

they showed her. Another participant emphasized the trust that the students have for her and the trust 

that she reciprocates to them. 

What concerns did you have in regard to your instructional practice, pedagogy, or classroom 

management prior to entering your career? 

 Classroom management came to the forefront regarding this question. This was an area that was 

emphasized as being important. One applicant posed the question as far as classroom management 

being taught and whether it is a characteristic that an individual initially has in place. One applicant 

did not have concerns. She was confident about what she wanted to do. 
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If you had to rank your preparation provided by ASU on a scale of 1-10, what would it be and 

why? 

 The participants had an overall average of 7.75 out of a possible 10.  There were various reasons that 

the participants expressed about the score that they provided. Different experiences such as 

university concerns, some professors, and courses. One participant expressed how you know the 

professors that care. Also, edTPA was noted as an issue. 

Is there any additional information that you would like to share about your preparation for your 

career? 

 One participant expressed concern regarding when student teaching takes place. She was concerned 

about students deciding that they might not want to actually go into the profession. A different 

participant referenced edTPA and the praxis exam. She discussed some of her personal experiences 

with both assessments and ways to improve the process. 

Themes Identified 

Administration Concerns  

There were various administration concerns expressed throughout the focus group 

discussion. One participant wanted to specifically discuss leadership at some point during the 

meeting. The participant went on later to discuss the unfair treatment that was on display by 

the building administrator. She provided specific examples of how administration’s actions 

were not always positive. Another participant detailed the problems with administration and 

how it has impacted student behavior in the school. 

 

Administration was discussed again, but from a different perspective. A participant provided 

insight on how valuable it is for administrators to be able to relate to students and teachers. She 

discussed how prior experience at various grades levels can influence the administrator’s success 

in this specific area. 

 

The Pandemic and Virtual Learning  

The current pandemic has presented numerous obstacles to the participants. Throughout the 

discussion, pandemic protocols were discussed including how they have influenced different 

areas of teaching. The virtual experience lessens the opportunity to form relationships according 

to one of the participants. 

 

Academic performance has been an issue due to the pandemic. One participant discussed 

specific protocols, adjustments, and scheduling. She also referred to the implementation of 

additional technology and the need to delay some things due to the pandemic. Another 

participant expressed her level of pride on how some of the students have dealt with the 

pandemic. 

 

Accountability  

Accountability is a term that was consistently brought into the discussion. One participant 

expressed her dissatisfaction with how parents were not accountable as they should be during the 

pandemic, the previous theme. Parents have not demonstrated accountability in the sense of 

academics and the curriculum. 
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Another participant expressed the need to hold parents accountable in order to achieve 

certain outcomes. She also discussed the lack of participation by parents and how work 

might influence their involvement in the students’ education. 

Accountability was also discussed from a different angle. One of the participants 

expressed how her experiences at Alabama State University made her accountable due to 

the influence of some professors. 

 

Praxis Exam and EdTPA  

The praxis examination and the performance-based assessment, edTPA were 

referenced in several components of the group. One participant mentioned the various 

hurdles to teaching. The praxis exam and edTPA were referenced during this part of 

the discussion. She also mentioned the influence of having access to assistance with 

the various assessments. Another participant discussed some procedures associated 

with edTPA in regard to instructional practices. One participant expressed the 

progression of taking the praxis exam and edTPA. 

 

The Influence of Professors  

The influence of Alabama State University professors was referenced several times 

throughout the focus group by different participants. One participant mentioned the 

expertise and respect that professors displayed. She also discussed how they provided 

insight on teaching. Another participant expressed that she had great professors. They 

were seasoned and hard. She said that she was well prepared and mentioned how well 

they treated her.  She also expressed her displeasure with some of the professors. 

According to the participate, some of the professors did not seem to care enough. 

Another participant stated that you could tell which instructors really cared. 

OBSERVATIONS 

Committee members observed a pre-recorded lesson from one participating graduate using a previously 

developed instrument (Appendix C). The instrument is aligned to the ten INTASC standards. For this 

observation, all of the standards were not observed due to the length of the lesson and availability. 

Committee member(s) observed a brief lesson. The rubric serves as the College of Education’s internship 

evaluation. It was developed with a Likert scale ranging from 1 through 4. 1- Does Not Meet Expectations, 

2-Approaching Expectations, 3- Meets Expectations, or 4- Exceeds Expectations. 

 

Performance-Based Evaluation Results 

InTASC Standard 1-Learner Development 

● The candidate used two modalities in her teaching: auditory and visual. She also provided scaffolding 

when appropriate. For example, she elaborated on the responses given by the students. Students were also 

engaged in the lesson and remained on task. They were attentive and focused on what was being taught. 

InTASC Standard 3-Learning Environment 

● The candidate fostered a learning environment that engaged students. Mutual respect was seen between 

candidate and students. The candidate called the students by name and provided wait time for students to 

answer questions. 
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InTASC 4 and 5 Standard-Content Knowledge and Application for Content 

● The candidate demonstrated knowledge of content by elaborating on answers given by students. She also 

modeled content specific vocabulary words by verbally explaining the meaning. In addition, she included 

content specific resources such as computers. The content that was covered during the lesson related to 

technology applications. 

InTASC Standard 6-Assessment-Assessing Higher Level Student Thinking Skills 

● The candidate assessed student learning during the lesson by asking questions and providing oral 

feedback. To assess what students learned after the lesson, the candidate allowed the students to play 

Kahoot! 

InTASC Standard 8-Instruction-Large Group Discussion 

● The candidate created materials that were consistent with her learning objectives. In addition, she asked 

students “why” questions to elicit higher level thinking. She provided student feedback which related to 

thekey learning objectives. 

 

 



  
 

STUDENT PERCEPTION SURVEY 

 

Student perception surveys were developed in alignment with the four broad INTASC standards. The surveys 

had a total of ten questions. Some participants issued the surveys to students in the classes via Google Forms 

(Appendix B). The data was filtered back to committee members for analyzing and review. 

 

Perception Survey Administered to P-12 Students 

During the pilot case study, the completers were asked to survey their P-12 students using a perception 

survey developed and provided to them by the Alabama State University EPP.  The purpose of the 

survey was to capture the important aspects of their pedagogy and the classroom environment. Program 

completers obtained approval from their principals to issue the survey. 

 

Table 1 P-12 Student Perception Survey Summary 

The data cited in Table 1 indicated that 1.4 percent (n=1) strongly disagree that my teacher uses 

different ways to help me learn and understand things. Also, the data revealed that 4.1 percent (n=3) 

disagree that my teacher uses different ways to help me learn and understand things, 12.2 percent (n=3) 

are neutral that my teacher uses different ways to help me learn and understand things, 35.1 percent 

(n=26) agree that my teacher uses different ways to help me learn and understand, and 47.3 percent 

(n=35) strongly agree that my teacher uses different ways to help me learn and understand things 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 
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Table 2 P-12 Student Perception Survey Summary 

The data cited in Table 2 indicated that 1.4 percent (n=1) strongly disagree the things and people we 

learn and read about in my class makes me think about the world around me. Also, the data revealed that 

6.8 percent (n=5) disagree that the things we learn and read about in my class makes me think about the 

world around me, 26 percent (n=19 ) are neutral that the things and people we learn and read about in 

my class make me think about the world around me, 32.9 percent (n=24) agree that the things we learn 

and read about in my class make me think about the world round me, and 32.9 percent (n=24) strongly 

agree that the things and people we read about in my class make me think about the world around me. 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

Table 3 P-12 Student Perception Survey Summary 

The data cited in Table 3 indicated that 4.1 percent (n=3) strongly disagree that my teacher encourages 

us to work together in my class. Also, the data revealed that 12.2 percent (n=9) disagree my teacher 

encourages us to work together in my classroom, 14.9 percent (n=11) are neutral that my teacher 

encourages us to work together in my classroom, 28.4 percent (n=21) agree that my teacher encourages 

us to work together in my classroom, and 40.5 percent (n=30) strongly agree that my teacher encourages 

us to work together in my classroom. 
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Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

Table 4 P-12 Student Perception Survey Summary 

The data cited in Table 4 indicated that 0 percent (n=0) strongly disagree that my teacher encourages us 

to work together in my class. Also, the data revealed that 2.7 percent (n=2) disagree that my teacher tells 

us what we will learn and why it is important to learn it, 10.8 (n=8) are neutral that my teacher tells us 

what we will learn and why it is important to learn it, 21.6 percent (n=16) agree that my teacher tells us 

what we will learn and why it is important to learn it, and 64.9 percent (n=48) strongly agree that my 

teacher tells us what we will learn and why it is important to learn it. 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 
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Table 5 P-12 Student Perception Survey Summary 

The data cited in Table 5 indicated that 1.4 percent (n=1) strongly disagree that my teacher talks to me 

about my work to help me understand my mistakes. Also, the data revealed that 8.1 percent (n=6) 

disagree that my teacher talks to me about my work to help me understand my mistakes, 8.1 percent 

(n=6) are neutral that my teacher talks to me about my work to help me understand my mistakes, 36.5 

percent (n=27) agree that my teacher talks to me about my work to help me understand my mistakes, 

and 45.9 percent (n=34) strongly agree that my teacher talks to me about my work to help me 

understand my mistakes. 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

Table 6 P-12 Student Perception Survey Summary 

The data cited in Table 6 indicated that 9.5 percent (n=7) strongly disagree that my teacher talks to 

about things we learn in other classes. Also, the data revealed that 20.3 percent (n=15) disagree that my 

teacher talks about things we learn in other classes, 31.1 percent (n=23) are neutral that my teacher talks 

about things we learn in other classes, 14.9 percent (n=11) agree that my teacher talks about things we 

learn in other classes, and 24.3 percent (n=18) strongly agree that my teacher talks about things we learn 

in other classes. 
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Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

Table 7 P-12 Student Perception Survey Summary 

The data cited in Table 7 indicated that 0 percent (n=0) strongly disagree that my teacher uses different 

ways to help me learn things. Also, the data revealed that 6.8 percent (n=5) disagree that my teacher 

uses different ways to help me learn new things, 21.6 percent (n=16) are neutral that my teacher uses 

different ways to help me learn things, 24.3 percent (n=18) agree that my teacher uses different ways to 

help me learn things, and 47.3 percent (n=35) strongly agree that my teacher used different ways to help 

me learn things. 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 
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Table 8 P-12 Student Perception Survey Summary 

The data cited in Table 8 indicated that 11.3 percent (n=8) strongly disagree that my teacher knows 

ways to keep me excited about learning new things. Also, the data revealed that 5.6 percent (n=4) 

disagree that my teacher knows ways to keep me excited about learning, 21.1 percent (n=15) are neutral 

that my teacher my teacher knows ways to keep me excited about learning, 31 percent (n=22) agree that 

my teacher knows ways to keep me excited about learning new things, and 31 percent (n=22) strongly 

agree that my teacher knows ways to keep me excited about learning new things. 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 

Table 9 P-12 Student Perception Survey Summary 

 

 

The data cited in Table 9 indicated that 28.8 percent (n=21) strongly disagree that my teacher talks to 

my parents about what I am learning in class. Also, the data revealed that 12.3 percent (n=9) disagree 

that my teacher talks to my parents about what I am learning in class, 19.2 percent (n=14) are neutral 

that teacher talks to my parents about what I am learning in my class, 15.1 percent (n=11) agree that my 

teacher talks to my parents about what I am learning in class, and 24.7 percent (n=18) strongly agree 

that my teacher talks to my parents about what I am learning in class. 
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Table 10 P-12 Student Perception Survey Summary 

 

The data cited in Table 10 indicated that 0 percent (n=0) strongly disagree that my teacher asks 

questions to be sure we are understanding the subject. Also, the data revealed that 1.4 percent (n=1) 

disagree that my teacher asks questions to be sure we are understanding the subject, 1.4 percent (n=3) 

are neutral that my teacher asks questions to be sure we are understanding the subject, 19.2 percent 

(n=14) agree that my teacher asks questions to be sure we are understanding the subject, and 78.1 

percent (n=57) strongly agree that my teacher asks questions to be sure we are understanding the 

subject. 

 

 

Note: 1-Strongly Disagree, 2-Disagree, 3-Neutral, 4-Agree, 5-Strongly Agree 
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Appendix A 

Script 

● Good evening. 

● Thank you for agreeing to participate in the pilot case study for the College of Education at 

Alabama State University. The pilot case study is being conducted to meet certain requirements 

and improve the overall development and continuous improvement of programs. 

● The meeting should not last longer than sixty minutes and will be recorded with your 

permission. You may withdraw from participating in this focus group at any time. 

● If there are any questions that you do not want to answer, you may refrain from doing so. 

● The information obtained from this focus group is confidential regarding who provided it. 

● The qualitative data collected from this focus group will be used for a written report that will be 

a part of our 2021 CAEP Accreditation report. 

● Do you have any questions before we start? If you have any questions during the focus group 

discussion, please feel free to ask them. 

 

Focus Group Questions 

1. Share your career related experiences since graduating from Alabama State University.  

 

Give your job title/grade level/department/urban, rural or suburban/Title I. 

 

2. How do you create a learning environment that is conducive for 

everyone? 

3. Has teaching been what you expected? 

4. What influence has the coursework that you have taken at ASU had on your application of your 

content knowledge? 

5. Which education courses have had the least influence on your career, and which have had the 

greatest influence? Provide details. 

6. How would you describe your instructional practices since being in the classroom and how well 

does it measure student learning? 

7. Tell about your accomplishments, success stories or achievements that you have experienced as 

an educator. Do these factors motivate you and if not, what does motivate you? 

8. What concerns did you have regarding your instructional practice, pedagogy, or classroom 

management prior to entering your career? 

9. If you had to rank your preparation provided by ASU on a scale of 1-10, what would it be and 

why? 

10. Is there any additional information that you would like to share about your preparation for your 

career? 
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Appendix B 

Student Perception Survey Questions 

1. My teacher uses different ways to help me learn and understand things. 

2. The things and people we learn and read about in my class make me think about the world around 

me 

3. My teacher encourages us to work together in my classroom. 

4. My teacher tells us what we will learn and why it is important to learn it. 

5. My teacher asks questions to be sure we are understanding the subject. 

6. My teacher talks to me about my work to help me understand my mistakes. 

7. My teacher talks about things we learn in other classes. 

8.  My teacher uses different ways to help me learn things. 

9. My teacher knows ways to keep me excited about learning new things. 

10. My teacher talks to my parents about what I am learning in class 
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Appendix C 

Observation Instrument 

PERFORMANCE-BASED EVALUATION FOR PROFESSIONAL INTERNSHIP (Inclusive of ACTS and edTPA 

Standards) 

Directions:  Once you select your chosen score (1,2,3, or 4) for each item, simply add your selected scores for the entire rubric.  Your scale is 

located below. 

 

Possible Points 128  

 

128 pts. – 90 pts. = A 89 pts. – 80 pts. = B 79 pts. – 70 pts. = C 69 pts. – 60 pts. = D 59 pts. – 1 pt. = F 

 

 

 

 

InTASC Standard 1:  

 

 Learner Development - Teaching a Developmentally Appropriate Lesson 

 

The teacher candidate plans, teaches, and assesses a developmentally appropriate lessons to a large group of students that is flexible enough to 

accommodate learners across varied levels of development. The learners should be motivated and engaged by material that is suitable for their 

developmental level. 
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Instruction: Did the candidate. 

... 
 

Introduce tasks that  

allowed for developmental 

flexibility?  

 

Provide scaffolding when 

appropriate? 

Learners are observed in 

activities that are 

developmentally inappropriate. 

Candidate uses limited strategies 

(e.g. questions, materials, and 

facilitated responses) that do not 

elicit learners’ thinking.  The 

candidate does most of the 

talking, and learners provide few 

responses or interactions. 

Learners participate in activities 

that focus solely on one modality 

for learning. Candidate 

primarily asks low level 

questions and evaluates 

learners’ responses as correct or 

incorrect.  Candidate uses some 

strategies to facilitate and elicit 

students’ thinking. 

Learners are actively participating 

in learning experiences that occur 

in multiple modalities.  The 

candidate consistently uses multiple 

strategies (e.g. questions, materials, 

and facilitated responses) to elicit 

learners’ thinking and build their 

understanding of the lesson in a 

meaning based context. 

Candidate consistently and 

explicitly uses multiple strategies 

(e.g. questions, materials, and 

facilitated responses) to elicit 

learners’ thinking, actively 

facilitating the construction of their 

understanding of the lesson in a 

meaning based context. 

Criteria 

InTASC Standard 1 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations _____3______ Exceeds Expectations 

_____4______ 

Criteria 

InTASC  Standard 1 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

______2_____ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Planning:  Did the 

candidate . . . 

 

Create developmentally 

appropriate plans?  

 

plan differentiation for 

individual students?  

  

Justify the plan using knowledge  

of child/adolescent development 

and theory and/or research?  

The candidate has a limited 

awareness of individual 

differences in the classroom. 

The plan does not address 

differences in development and 

does not consider 

developmental differences 

among learners.  No 

accommodations are included. 

The justification for the plan 

demonstrates little or no insight 

into the developmental levels 

among students. 

The candidate demonstrates a 

growing awareness of 

individual differences in the 

classroom.  The plan addresses 

a limited range of 

developmental levels and does 

not consider developmental 

differences among learners.  A 

few accommodations are 

included.  The justification for 

the plan demonstrates some 

insight into the developmental 

levels among students. 

The candidate regularly discusses 

the varying levels of student 

development with the teacher. 

The plan includes 

accommodations for a wide 

variety of learners based on the 

candidate’s knowledge of 

individual learners’ development 

(cognitive, linguistic, social, 

emotional, and physical). 

Multiple connections are made 

between the plan for instruction 

and the existing knowledge about 

child development. 

The candidate designs and 

modifies instruction to meet each 

area of development (cognitive, 

linguistic, social, emotional, and 

physical).  The plan includes 

scaffolds intended to increase the 

learners’ development and is 

flexible enough to accommodate 

learners across varied levels of 

development.  Significant insight 

is revealed by the connections 

between the plan for instruction 

and developmental theory. 

Criteria 

InTASC  Standard 1 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 
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Students’ Responses:  Did the 

students . . . 

 

Engage with the lesson and 

remain on task for its duration?  

 

Ask appropriate questions?  

 

Engage in thinking at all levels of 

Bloom’s taxonomy?  

The candidate provides a 

learning environment that serves 

primarily to control learners’ 

behavior and minimally supports 

the learning goals.  Students 

remain minimally engaged at the 

lower levels of Bloom’s 

taxonomy, and some learning 

goals are achieved. 

The candidate demonstrates 

responsiveness to learners’ 

needs and is able to make some 

adjustments for learners’ needs. 

Students occasionally engage at 

the higher levels of Bloom’s 

taxonomy.  Most of the learning 

goals are achieved. 

The candidate is flexible and 

confident in his or her relationships 

with students. Students appear 

highly motivated 

and willing to explore the material 

beyond the learning goals. Students 

are consistently engaged at multiple 

levels of Bloom’s taxonomy. All of 

the learning goals are consistently 

achieved. 

Learners are consistently engaged 

in lessons that facilitate the active 

nature of their learning.  Students 

appear highly motivated and 

willing to explore the material 

beyond the learning goals. Students 

are engaged at all or nearly all 

levels of Bloom’s taxonomy. 

Criteria 

InTASC Standard 1 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations _____3_____ Exceeds Expectations 

_____4_____ 

Reflection: Did the 

candidate . . . 

  

Explain how he/she will 

analyze and use what the 

students learned to 

improve instruction and 

student learning? 

 

Propose specific changes  

to future lesson planning  

and instruction that would  

address individual and  

collective learning needs 

There is little or no evidence that 

the candidate links learners’ 

development with new learning.  

Little insight is demonstrated, or 

suggestion offered for future 

lesson plans. Few or no changes 

are specified.  The justification 

for the plan demonstrates little 

insight into the developmental 

levels of students. 

The candidate makes vague or 

superficial links between 

learners’ development and new 

learning.  The candidate 

demonstrates an increasing 

capacity to adjust in future 

lesson plans.  The justification 

for the plan suggests limited 

insight into the developmental 

levels of students. 

Consistent connections are made 

between the plan for instruction 

and existing knowledge about child 

development.  The candidate can 

use evidence of student learning to 

make adjustments in future lesson 

plans.  The justifications 

demonstrate consistent insight into 

the developmental levels of 

students. 

The candidate links learners’ 

development and prior academic 

learning to new learning.  The 

candidate reflects-in-depth on the 

effectiveness of his/her lesson 

planning and instruction.  The 

candidate demonstrates deep 

insight into the outcomes of the 

lesson and suggests significant 

positive changes for future lessons.  

Strong connections are made 

between the plan for instruction 

and developmental theory. 

 

InTASC Standard 2: Learning Differences – One-on-One or Small Group Intervention 

 

The teacher candidate develops differentiated instruction over a series of lessons for an individual student or small group of students who vary culturally/linguistically or 

have special needs. The lessons should provide ample evidence of differentiation for individual students through adaptations to the materials, instruction, and assessment 

of students. 
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Criteria 

InTASC Standard 2 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Planning:  

Did the candidate. … 

 

Use data on student 

cultural, linguistic, or 

developmental differences to 

inform the plan? 

 

Plan an adaptation to address a 

specific student need? 

 

Provide a justification for why  

the plan would work?  

The candidate has a limited 

awareness of individual 

differences in the classroom.  

The plan does not consider 

developmental differences among 

learners.  No accommodations 

are included. The justification for 

the plan demonstrates little 

insight into the developmental 

levels among students. 

The candidate demonstrates a 

growing awareness of individual 

differences in the classroom.  The 

plan addresses a limited range of 

developmental levels and does 

not consider developmental 

differences among learners.  A 

few accommodations are 

included.  The justification for the 

plan demonstrates some insight 

into the developmental levels 

among students. 

The candidate regularly 

discusses the varying levels of 

student development with the 

teacher. The plan includes 

accommodations for learners 

based on the candidate’s 

knowledge of individual learners’ 

development (cognitive, 

linguistic, social, emotional, and 

physical). Consistent connections 

are made between the plan for 

instruction and the existing 

knowledge about child 

development. 

The candidate regularly assesses 

individual and group 

performances in order to design 

and modify instruction to meet 

each area of development 

(cognitive, linguistic, social, 

emotional, and physical).  The 

plan includes scaffolds intended 

to increase the learners’ 

development.  Deep connections 

are consistently made between 

the plan for instruction and 

developmental theory. 

Criteria 

InTASC Standard 2 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

     

Materials:  

Did the candidate . . . 

  

Create a set of materials that 

differentiated instruction to 

meet the individual needs of 

students?  

 

Create materials that had clear 

directions?  

 

Create materials that were 

consistent with the learning 

goal?  

The materials developed include 

significant content inaccuracies 

that will lead to learner 

misunderstandings.  Materials 

reflect a one-size-fits-all 

approach that demonstrates little 

ability to adapt the lesson to fit 

individual learners. 

The materials developed are 

accurate and reflect a growing 

awareness of student differences 

and capabilities. 

The candidate uses some data to 

make instructional decisions.  

The materials developed are 

clear and of interest to student 

learners. 

The candidate uses data to plan 

lessons that are developmentally 

appropriate, enhance the delivery 

of instruction, and are relevant to 

the learning goals.  Students stay 

on task during the lesson. 

The candidate develops highly 

engaging materials to meet the 

learning needs of everyone. 

Students appear highly motivated. 

by the candidate’s fluid 

employment of multiple 

instructional approaches and 

multiple assessments. 
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Criteria 

InTASC Standard 2 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Assessment: Did the 

candidate . . . 

 

Create alternative assessments 

that were appropriate to the 

learning goals?  

 

Assess student thinking at the 

higher levels of Bloom’s 

taxonomy? 

The assessments reflect little 

differentiation for individual 

students, primarily target lower-

level thinking, and do not address 

higher order thinking. 

The assessments show evidence of 

differentiation.  Some of the 

assessments address higher level 

thinking skills. 

The candidate provides students 

with multiple ways to 

demonstrate their learning at the 

higher levels of Blooms 

taxonomy. 

The candidate uses assessment to 

maximize the development of 

knowledge, critical thinking 

skills, and problem solving and 

make inferences that lead to the 

development of new strategies. 

 

 

 

InTASC Standard 3: Learning Environment – Teaching a Repeated Activity 

 

The teacher candidate leads a repeated activity during a portion of the class.  Implementing organizational routines, procedures, and strategies to support learning is a high 

leverage teaching practice that can be assessed at the Initial/Intermediate level.  The teacher candidate should demonstrate strong relationships with students, decisive 

leadership in managing the classroom, and an ability to respond flexibly to the unexpected. 

 

 

Criteria 

InTASC Standard 3 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 
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Planning, Organization and 

Transitions:  Did the 

candidate . . . 

 

Introduce tasks that allowed for 

Developmental flexibility?  

 

Plan transitions to begin and 

end the activity?  

 

Design an instructional plan that 

considers developmental 

differences in the assessment of 

student learning?  

The candidate fails to plan for 

student movement from task to 

task.  Insufficient material is 

planned to keep students fully 

engaged.  The plan does not 

account for unexpected student 

behaviors or unanticipated 

student needs.  Developmental 

differences are not addressed. 

The candidate plans for 

transitions but has limited 

effectiveness in leading them 

effectively.  Sufficient material is 

planned to keep students fully 

engaged.  Some attention is 

given to developmental 

differences. 

The candidate consistently plans 

for effective and efficient 

transitions.  The plan is flexible 

enough to account for 

unanticipated student needs and 

unexpected student behaviors. 

Developmental differences are 

consistently addressed by the 

plan. 

The candidate excels at planning 

for regularly assessed individual 

and group performances to design 

and modify instruction to 

meet each area of development. 

(cognitive, linguistic, social, 

emotional, and physical). The 

plan includes scaffolds intended 

to increase the learners’ 

development. 

Criteria 

InTASC Standard 3 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations _____3_____ Exceeds Expectations 

_____4_____ 

Instruction: Did the candidate 

. . . 

Provide clear directions to 

facilitate student engagement 

before beginning the activity?  

 

Effectively guide student 

movement during the lesson.  

The directions are somewhat 

effective, and the students make 

the transitions, although time 

and focus are lost.  The 

candidate provides a learning 

environment that serves 

primarily to control learners’ 

behavior and minimally supports 

the learning goals. 

The candidate demonstrates 

limited effectiveness in leading 

transitions.  The directions are 

clear enough for students to 

transition from task to task. The 

candidate provides a learning 

environment that enables 

students to reach some of the 

learning goals. 

The candidate is accomplished at 

leading transitions.  Directions 

are given clearly, and students 

move efficiently and effectively 

from activity to activity.  The 

candidate fosters a learning 

environment that motivates 

learning.  Students are 

consistently engaged with the 

learning. 

The candidate excels at leading 

transitions.  The candidate has 

created a supportive, low-risk 

social environment that fosters 

mutual respect among learners. 

Learners demonstrate an 

exceptional level of engagement 

with learning. 

Criteria 

InTASC Standard 3 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations  

_____3_____ 

Exceeds Expectations  

_____4_____ 
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Classroom Management: Did 

the candidate . . . 

 

Use proactive classroom 

management strategies, such as 

proximity control and nonverbal 

communication?  

 

Anticipate and provide direction 

for student movement 

throughout the lesson? 

The candidate demonstrates 

limited knowledge of proactive 

classroom management 

strategies and does not 

anticipate student behaviors. The 

candidate does not respond 

effectively to unanticipated and 

difficult student behaviors. 

The candidate demonstrates 

some knowledge of proactive 

classroom management 

strategies and does not 

anticipate student behaviors. The 

candidate responds somewhat 

effectively to unanticipated and 

difficult student behaviors. 

The candidate creates 

relationships with students that 

consistently demonstrate 

knowledge of proactive 

classroom management 

strategies.  The candidate 

effectively anticipates student 

behaviors.  The candidate 

consistently responds effectively 

to unanticipated and difficult 

student behaviors. 

The candidate excels at creating 

relationships with students that 

enable the effective use of proactive 

classroom management 

strategies.  The candidate excels at 

anticipating student behaviors and 

responding effectively to 

unanticipated and difficult student 

behaviors. 

 

InTASC Standards 4 and 5: Content Knowledge and Application for Content – Engage with the Content during a Unit of Instruction 

 

The teacher candidate assists with content learning or co-teaches during a unit of instruction with the mentor teacher and assists in making content explicit through 

explanation, modeling, representations, and examples. 

 

 

Criteria 

InTASC Standard 4 and 5 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Content Knowledge:  Did 

the candidate . . . 

 

Demonstrate sufficient 

knowledge of the content?  

  

Answer student questions 

accurately? 

 

Model appropriate, 

content specific vocabulary?  

Candidate responses include 

content inaccuracies that will 

lead to learner 

misunderstandings.  The 

candidate does not demonstrate 

an awareness or an ability to 

use instructional strategies that 

are specific to the discipline. 

The candidate does not model 

discipline specific vocabulary. 

Content responses are 

accurate, and the candidate 

uses a few instructional 

strategies that are specific to 

the discipline.  The candidate 

demonstrates an increasing 

awareness and ability to model 

appropriate, content specific 

vocabulary. 

The candidate demonstrates 

significant content knowledge 

and collaborates with the 

teacher to expand or deepen his 

or her content knowledge. The 

candidate engages learners in 

generating and evaluating new 

ideas and novel approaches to 

content specific strategies. 

The candidate uses multiple 

representations and explanations 

of key ideas in order to connect 

them to varied learner 

backgrounds.  The candidate is 

skilled at recognizing content 

specific misconceptions, 

responding with content specific 

strategies, and developing new 

strategies for teaching content. 
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Criteria 

InTASC Standard 4 and 5 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Language:  Did the 

candidate . . . 

Formulate and ask 

appropriate questions at 

all levels of Bloom’s 

taxonomy about the content? 

 

Model appropriate, 

content specific vocabulary?  

The candidate demonstrates a 

limited knowledge of 

vocabulary and academic 

language that is specific to the 

discipline.  Learning 

experiences promote language 

and literacy development with 

little to no attention to 

interdisciplinary connections. 

The candidate demonstrates 

some knowledge of vocabulary 

and academic language that is 

specific to the discipline. 

The candidate makes vague or 

superficial reference to 

interdisciplinary connections to 

promote language and literacy 

development. 

The candidate models and 

provides opportunities for 

learners to understand academic 

language.  The candidate 

consistently uses vocabulary and 

academic language that is clear, 

correct, and appropriate for 

learners.  The candidate makes 

interdisciplinary connections to 

promote language and literacy 

development. 

The candidate excels at creating 

opportunities for students to learn, 

practice, and master academic 

content knowledge. The candidate 

facilitates learner autonomy and 

learner reflection. The candidate 

engages learners in questioning 

and challenging assumptions and 

approaches in order to foster 

problem solving and innovation. 

Criteria 

InTASC Standard 4 and 5 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Representation: Did the 

candidate . . . 

 

Provide clear and accurate  

explanations of the content?  

  

Provide meaningful and  

appropriate examples to 

illustrate the content?  

 

Choose appropriate and 

relevant means to represent 

the content?  

The candidate provides a 

limited number of content 

explanations. Those 

explanations are typically 

characterized by a single 

approach to understanding the 

content.  The candidate uses few 

examples, does not adjust 

explanations for different levels 

of students, and does little to 

make the explanation relevant to 

individual students. 

The candidate regularly 

provides content explanations. 

Those explanations are 

typically characterized by 

multiple approaches to 

understanding the content. The 

candidate uses some examples 

and makes minor adjustments 

in the explanations for the 

different interests and levels of 

students. 

The candidate consistently 

provides multiple content 

explanations, numerous 

examples, and incorporates the 

use of graphics and technology. 

The candidate effectively adjusts 

explanations to account for 

different developmental and 

interest levels. 

The candidate excels at accurately 

and effectively communicating 

concepts, processes, and 

knowledge in the content area. The 

candidate is creative in the use of 

examples, illustrations, graphics, 

and technology to communicate 

content knowledge.  The candidate 

can represent content knowledge 

in multiple ways. 
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Criteria 

InTASC Standard 4 and 5 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3_____ 

Exceeds Expectations 

_____4_____ 

Inquiry Materials:  Did the 

candidate . . . 

Locate information to answer 

student questions?  

  

Incorporate content 

specific thinking skills?  

 

Incorporate the use of content 

specific resources?  

The candidate demonstrates a 

limited knowledge of content 

specific resources for 

developing materials.  The 

materials do not utilize or foster 

the development of content 

specific thinking skills.  The 

materials do not foster higher 

level thinking in the content 

area. 

The candidate demonstrates 

some knowledge of content 

specific resources and can 

locate resources for developing 

materials.  The materials foster 

the development of content 

specific thinking skills and 

higher-level thinking to a 

limited degree.  The materials 

provide more than one 

approach to learning the 

content. 

The candidate develops 

supports. 

for learner literacy in the 

content area.  The candidate 

consistently creates clear 

graphics that are 

developmentally appropriate 

with a clear focus on content 

specific learning.  The materials 

allow a flexible approach to 

learning to accommodate 

learning styles or developmental 

levels. 

The candidate excels at using 

supplementary resources and 

technologies effectively.  The 

candidate facilitates learners’ use 

of current tools and resources to 

maximize content learning in 

varied contexts.  The candidate 

evaluates and modifies 

instructional resources for their 

comprehensiveness and accuracy. 

 

 

InTASC Standard 6: Assessment – Assessing Higher Level Student Thinking Skills 

The teacher candidate will conduct a series of formative assessments associated with a sequence of lessons designed to elicit the higher-level thinking skills of the 

students. 

 

 

 

Criteria 

InTASC Standard 6 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 
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Assessment: Did the 

candidate . . . 

Select or create multiple 

assessments to evaluate 

student performance?  

 

Assess higher level thinking 

skills?  

 

Provide oral and written  

feedback on student 

thinking?  

The candidate’s emphasis is on 

using summative assessment to 

formally evaluate student 

learning.  Assessment is 

primarily focused on a single, 

low level assessment. 

The candidate uses multiple 

assessments, including pretests 

and formative assessments, as 

a means of providing feedback 

to students. 

The candidate consistently 

engages learners in multiple 

ways of demonstrating 

knowledge and skill.  The 

candidate works independently 

and collaboratively to examine 

test and other performance data 

to understand each learner’s 

progress and to guide planning. 

The candidate excels in assessing 

learners in quality work.  The 

candidate also excels at working 

independently and collaboratively 

to examine test and other 

performance data to understand 

each learner’s progress and to 

guide planning. 

 

     

Criteria 

InTASC Standard 6 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Elicit Student Thinking: Did 

the candidate . . . 

Use instructional strategies 

that foster high student 

engagement. 

  

Select or create 

instructional strategies that 

give students a chance to 

observe, reflect, infer, and 

explain?  

   

Use instructional strategies 

that elicit student thinking.  

The candidate uses a limited 

number of assessments.  Little 

evidence of higher-level 

thinking is included in the 

instructional strategies.  The 

candidate demonstrates little 

awareness of approaches to 

assess higher level thinking and 

demonstrates little expertise for 

assessing higher level thinking. 

The candidate does not engage 

the students at each level of 

Bloom’s taxonomy. 

The candidate uses multiple 

assessments, some of which 

assess higher level thinking. 

The candidate demonstrates 

some proficiency at identifying 

higher level thinking skills 

based on learner performance 

data.  The candidate 

demonstrates some level of 

awareness of approaches to 

assessing higher level thinking 

skills. 

The candidate uses complex 

instructional strategies and is 

able to accurately assess higher 

level thinking.  The candidate is 

able to use assessment data to 

create instructional strategies 

that lead to observable changes 

in student thinking skills.  

Lessons are planned to 

incorporate these forms of 

assessment. The candidate 

demonstrates insight into student 

thinking. 

The candidate excels in complex 

instructional strategies and is 

able to accurately assess higher 

level thinking.  The candidate is 

consistently able to create 

instructional strategies that lead 

to observable changes in student 

thinking skills.  Lessons are 

planned to incorporate these 

forms of assessment. The 

candidate demonstrates 

significant insight into student 

thinking. 
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Criteria 

InTASC Standard 6 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Quality of Inferences: Did 

the candidate . . . 

Stay true to the data when 

making inferences?  

Synthesize the 

assessment data into a 

complete picture of student 

performance?  

Identify and implement 

an instructional response or 

strategy in response to 

common student thinking? 

The candidate demonstrates a 

limited ability to make 

inferences about learner 

performance based on 

assessment data.  There is little 

use of evidence, and evidence 

of student learning consists of 

getting more answers right on 

the posttest than pretest. 

Inferences occur at a low level. 

The candidate can make some 

inferences based on more than 

one assessment.  The candidate 

demonstrates some proficiency 

at using learner performance 

data to make inferences about 

student thinking that lead to 

improved teaching or better 

strategies. 

The candidate consistently 

makes accurate inferences about 

learner performance based on 

data from multiple assessments. 

The candidate uses those 

inferences to implement or 

design new instructional 

strategies. 

The candidate excels in inferring 

the development of thinking 

processes based on learner 

performance data.  The candidate 

can use multiple assessments of 

student performance to make high 

level inferences.  The candidate 

uses those inferences to 

implement or design new 

instructional strategies. 

Criteria 

InTASC Standard 6 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Relationship to Learning 

Goal: Did the candidate . . . 

Set short- and long-term 

learning goals in relation to an 

external benchmark?  

 

Create developmentally  

appropriate learning goals?  

 

Achieve the learning 

goals of the lesson?  

The candidate demonstrates 

little understanding of the 

connection between learning 

goals and assessment. Planning 

reflects a discrete treatment of 

learning goals and assessment.  

The students demonstrate 

limited achievement of the 

learning goals. 

The candidate creates goals 

that are well aligned with the 

curriculum, although they are 

inconsistently achieved and 

primarily at lower levels of 

student thinking. 

The candidate consistently 

creates developmentally 

appropriate learning goals and 

uses well aligned assessments to 

evaluate each of the learning 

goals.  Students consistently 

demonstrate achievement of 

learning goals. 

The candidate’s high level of 

familiarity with the subject matter 

and knowledge of students’ prior 

learning enables him/her to set 

developmentally appropriate goals 

that are well aligned with external 

benchmarks.  Lessons are crafted 

that closely follow a plan for 

attaining these goals. 
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InTASC Standard 7: Planning for Instruction - Co-Designing a Unit Plan for High Student Engagement 

 

The teacher candidate will co-plan with the teacher to develop a complete unit of instruction for high student engagement.  Such units may include discussions, project-

based learning, inquiry-based learning, and/or cooperative learning, among other instructional strategies.  The teacher candidate’s ability to work collaboratively, plan 

multiple lessons, create classroom activities, and design new strategies should be demonstrated. 

 

Criteria 

InTASC Standard 7 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

 

Relevance:  Did the 

candidate 

. . . 

Incorporate student interests? 

 

Build on prior student 

experiences?  

 

Build on existing student 

knowledge?  

 

Incorporate opportunities for 

Student decision-making?  

 

Provide a justification for 

their decisions?  

The candidate demonstrates 

little awareness of student 

interests or prior learning 

experiences; thus, there is little 

opportunity in the plan to build 

on existing student knowledge. 

There are few opportunities for 

student decision-making.  The 

justification is based on prior 

observations and does not 

include either learner 

performance data or references 

to the research literature. 

The candidate demonstrates 

some awareness of student 

interests and prior learning 

experiences.  The unit plan 

provides a few opportunities in 

the design to build on existing 

student knowledge.  There are 

some opportunities for student 

decision-making.  The 

justification makes superficial 

connections to research and/or 

developmental theory. 

The candidate regularly 

discusses the varying levels of 

student development with the 

teacher. The candidate 

demonstrates a high awareness 

of student interests and prior 

learning experiences.  The 

candidate is able to consistently 

create opportunities to build on 

existing student knowledge and 

student decision-making.  The 

justification includes either 

learner performance data or 

references to the research 

literature. 

The candidate excels at creating 

opportunities to build on existing 

student knowledge and student 

decision-making.  The justification 

includes both learner performance 

data and references to the 

research literature.  The unit plan 

includes scaffolds intended to 

increase the learners’ 

development. 
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Criteria 

InTASC Standard 7 

Does Not Meet Expectations 

______1_____ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Collaboration: Did the 

candidate . . . 

Fully utilize all the 

teaching personnel.  

 

Create a developmentally 

appropriate plan?  

 

Create multiple opportunities 

for feedback? 

The candidate develops a 

superficial relationship with the 

mentor teacher.  The resulting 

unit plan has limited integration 

of planning, instruction, and 

assessment between the 

candidate and teacher.  Thus, 

the unit plan is limited in regard 

to relevance, student decision-

making, feedback, student 

choice, and higher-level 

thinking. 

The candidate develops a 

relationship with the mentor 

teacher that leads to a unit 

plan with some integration of 

planning, instruction, and 

assessment between the 

candidate and teacher.  Thus, 

the unit plan somewhat 

addresses relevance, student 

decision-making, feedback, 

student choice, and higher-

level thinking. 

The candidate develops a strong 

relationship with the mentor 

teacher that leads to a unit plan 

with acceptable integration of 

planning, instruction, and 

assessment between the 

candidate and teacher.  Thus, the 

result is a unit plan with a high 

level of relevance, student 

decision-making, feedback, 

student choice, and higher-level 

thinking. 

The candidate develops a highly 

functional relationship with the 

mentor teacher that enables 

higher levels of student 

engagement through teacher 

collaboration.  An integration of 

candidate and teacher planning, 

instruction, and assessment result 

in a unit plan with exceptional 

levels of relevance, student 

decision-making, feedback, 

student choice, and higher-level 

thinking. 

Criteria 

InTASC Standard 7 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Activities: Did the candidate 

create a plan that . . . 

▪ Fosters constructivist 

learning. _____ 

The candidate creates a unit 

plan that offers learners limited 

opportunities to construct and 

share their own understanding. 

There is little or no evidence of 

The candidate creates a unit 

plan that fosters a limited 

opportunity for students to 

learn through constructivist 

teaching strategies, to analyze 

The candidate creates a unit plan 

that consistently fosters 

opportunities to learn through 

constructivist teaching 

strategies, to analyze and 

The candidate creates a unit plan 

that fosters exceptional 

opportunities to learn through 

constructivist teaching strategies, 

to analyze and interpret 
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Provides opportunities for 

students to analyze and 

interpret information?  

Engages students at all levels 

of Bloom’s taxonomy.  

Fosters analytical thinking.  

Provide a justification for 

their decision-making?  

links to prior knowledge, 

academic or language 

development, social/emotional 

development and/or cultural 

and lived experiences.  Learners 

are limited to one modality of 

learning. 

and interpret information, to 

engage in inquiry, and to 

foster analytical thinking.  

Learners participate in some 

learning experiences that 

promote language and literacy 

development through one or 

more modalities of learning. 

The justification is based on 

observations of prior student 

performance. 

interpret information, to engage 

in inquiry, and to foster 

analytical thinking.  Learners 

are consistently participating in 

learning experiences that 

promote language and literacy 

development through multiple 

modalities of learning.  The 

justification is based on evidence 

from prior student performance 

or references to the research 

literature. 

information, to engage in inquiry, 

and to foster analytical thinking. 

Learners participate in 

exceptional learning experiences 

that promote language and 

literacy development through 

multiple modalities of learning.  

The justification is based on 

evidence from prior student 

performance and includes 

references to the research 

literature. 

Criteria 

InTASC Standard 7 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Motivation: Did the 

candidate . . . 

Build community among 

students? 

 

Build and/or deepen 

relationships with students? 

  

Provide opportunities for 

systematic feedback? 

The candidate creates a unit 

plan that offers limited 

opportunities to build 

relationships with students, 

create community among 

students, provide systematic 

feedback and reinforcement on 

performance, and foster student 

autonomy. 

The candidate creates a unit 

plan that offers some 

opportunities to build 

relationships with students, 

create community among 

students, provide systematic 

feedback and reinforcement on 

performance, and foster student 

autonomy. 

The candidate creates a unit plan 

that offers consistent 

opportunities to build 

relationships with students, 

create community among 

students, provide systematic 

feedback and reinforcement on 

performance, and foster student 

autonomy. 

The candidate creates a unit plan 

that offers frequent and 

exceptional opportunities to build 

relationships with students, create 

community among students, 

provide systematic feedback and 

reinforcement on performance, 

and foster student autonomy. 
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InTASC Standard 8: Instruction - Large Group Discussion 

 

The teacher candidate plans and leads a large group discussion.  The teacher candidate’s ability to engage students, ask questions, and guide the discussion towards a 

desired curricular outcome should be demonstrated. 

 

 

Criteria 

InTASC Standard 8 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4_____ 

Instruction: Did the 

candidate . . . 

Elicit and interpret student 

thinking?  

Provide direction and 

guidance related to the 

learning objectives?  

Provide effective feedback 

related to the learning 

objectives?  

During the discussion, the 

candidate demonstrates a limited 

ability to build rapport with 

students, elicit widespread student 

participation, demonstrate the 

relevance of the discussion matter, 

integrate student comments with 

the learning goals, and foster high 

levels of student thinking.  The 

candidate provides limited 

feedback on student ideas and 

thinking. 

During the discussion, the 

candidate demonstrates some 

ability to build rapport with 

students, elicit widespread student 

participation, demonstrate the 

relevance of the discussion matter, 

integrate student comments with 

the learning goals, and foster high 

levels of student thinking.  The 

candidate demonstrates some 

potential for providing effective 

feedback on student ideas and 

thinking. 

During the discussion, the 

candidate demonstrates an ability 

to build rapport with students, 

elicit widespread student 

participation, demonstrate the 

relevance of the discussion matter, 

integrate student comments with 

the learning goals, and foster high 

levels of student thinking.  The 

candidate is effective in providing 

feedback on student ideas and 

thinking and can balance student 

participation with achieving the 

curricular goals. 

During the discussion, the 

candidate demonstrates an 

exceptional ability to build 

rapport with students, elicit 

widespread student participation, 

demonstrate the relevance of the 

discussion matter, integrate 

student comments with the 

learning goals, and foster high 

levels of student thinking.  The 

candidate does an exceptional job 

of providing feedback on student 

ideas and thinking and balancing 

student participation with 

achieving the curricular goals. 
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Criteria 

InTASC Standard 8 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

______4_____ 

Student Thinking: Did 

the candidate . . . 

Formatively assess student 

speaking, writing, and 

thinking?  

Recognize common 

patterns of student thinking 

and development? 

 

Identify an instructional 

response or strategy in 

response to student 

thinking? 

The candidate’s insight into 

student thinking is based 

primarily on a single assessment. 

The candidate demonstrates little 

awareness of the instructional 

strategies and assessments that 

would foster higher level student 

thinking.  The teacher candidate 

appears lacking in his/her ability 

to discern and foster student 

thinking. 

The candidate uses more than one 

assessment to interpret student 

thinking.  The candidate can 

recognize common patterns of 

student development to a limited 

degree, which, in turn, limits the 

candidate’s ability to identify the 

appropriate instructional 

response. 

The candidate uses multiple 

assessments to better interpret 

student thinking by integrating 

different sources of evidence.  The 

candidate recognizes patterns of 

student thinking and uses his/her 

insights to identify new 

instructional strategies that 

promote higher levels of student 

thinking. 

The candidate demonstrates an 

exceptional ability to use multiple 

assessments to recognize common 

patterns of student thinking and 

develop new instructional 

strategies.  These strategies foster 

higher levels of student 

engagement and thinking.  The 

candidate is able to accurately 

describe and communicate 

patterns of student thinking to 

students, parents, colleagues, and 

administrators. 

 

 

 

InTASC Standard 9:  Professional Learning and Ethical Practice - Preparing a Professional Video 

 

The teacher candidate video records a 12–15-minute segment of teaching, analyzes it, and writes a reflective paper.  The teacher candidate should demonstrate the ability 

to collect a teaching video, accurately and objectively describe student behavior, make inferences about teaching, and adjust teaching strategies based on an analysis of 

data. 

 

Criteria 

InTASC Standard 9 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 
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Collecting the Video:  Did 

the candidate . . . 

Select and prepare a teaching 

example that illustrates high 

leverage teaching practices?  

 

Collect evidence of student 

learning associated with the 

video?  

 

Select a teaching video 

associated with a high level 

of student engagement and 

thinking?  

The video does not have an 

example of a high leverage 

teaching practice.  The purpose 

for collecting and analyzing the 

data is not clear, and there is 

no evidence of student learning 

associated with the video. 

There is no clear connection 

between the video and high-

level student thinking. 

The candidate selects a video 

with at least one example of a 

high leverage teaching 

practice, but the purpose for 

collecting and analyzing the 

teaching video is somewhat 

ambiguous.  The evidence of 

student learning is tangentially 

related to the teaching video, 

thus limiting the analysis.  The 

video selected is marginally 

connected to high level student 

thinking. 

The candidate selects a video 

with one or more examples of 

high leverage teaching practices 

and has stated a purpose for 

collecting and analyzing the 

teaching video.  The evidence of 

student learning is related to the 

teaching video and lends itself to 

analysis.  The video selected has 

a clear connection with high 

level student thinking. 

The candidate demonstrates an 

exceptional awareness of high 

leverage teaching strategies and 

has stated a clear purpose for 

collecting and analyzing the 

teaching video.  The evidence of 

student learning lends itself well to 

analysis and provides significant 

insight into the teaching.  The 

video selected has a very strong 

connection to high level student 

thinking, including a variety of 

rich examples. 

Criteria 

InTASC Standard 9 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Describing Instruction:  Did 

the candidate. . . 

Describe the teaching 

activities in the video 

accurately?  

The teacher provides an 

incomplete, very general 

description of his/her teaching 

performance that relies on 

unsupported generalizations 

and inferences.  The candidate 

does not demonstrate an 

The teacher provides an 

incomplete but somewhat 

accurate description of his/her 

teaching practice.  The 

description is organized based 

on preconceived ideas about 

teaching, rather than reflecting 

The teacher candidate provides 

an objective, detailed description 

of his/her teaching performance. 

The candidate understands the 

difference between fact and 

inference.  The candidate 

refrains from making judgments 

The teacher candidate provides a 

detailed, accurate, objective, and 

thorough description of his/her 

teaching performance.  The 

candidate possesses a deep 

understanding of the difference 

between fact and inference.  The 
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Describe the learning activities 

in the video thoroughly?  

 

Describe the teaching 

and learning activities in the 

video objectively before 

drawing inferences?  

understanding of the difference 

between fact and inference and 

quickly jumps to unsupported 

conclusions about his/her 

teaching. 

the shape of the evidence.  The 

candidate has a limited 

experience and understanding of 

the difference between fact and 

inference. 

about the data before it is 

carefully and systematically 

reviewed.  The description is 

carefully organized based on the 

findings from a systematic review 

of available information. 

candidate refrains from making 

judgments about the data until all 

the facts have been carefully 

reviewed and organized so the 

greatest possible insight can be 

achieved. 

Criteria 

InTASC Standard 9 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Teaching Inferences:  Did the 

candidate . . . 

Make inferences based 

solely on the information in the 

video?  

 

Make inferences that are 

consistent with the objective  

descriptions of teaching and 

learning activities?  

 

Make inferences that can lead 

to improved instruction?  

The candidate does not 

demonstrate an ability to build 

inferences from facts. 

Inferences are not connected to 

the data and are not supported 

by evidence of student learning. 

The candidate demonstrates a 

limited capacity for using the 

teaching video for identifying 

points for improvement. 

The candidate demonstrates a 

limited ability to build inferences 

from facts. Inferences are not 

strongly connected to the data 

and are not well supported by 

evidence of student learning.  

The candidate demonstrates a 

limited capacity for using the 

teaching video for identifying 

points of improvement. 

The candidate is able to use the 

teaching video to develop 

inferences about his/her teaching.  

The inferences are based on 

evidence from the video and are 

consistent with the evidence of 

student learning. The candidate’s 

knowledge of teaching practice 

enables him/her to use the 

teaching video to identify teaching 

practices that could be improved. 

The candidate demonstrates an 

exceptional ability to use inductive 

processes to build inferences from 

facts.  The inferences have a strong 

logical foundation in the video data 

and are supported by the evidence 

of student learning.  The candidate 

also demonstrates an extensive 

knowledge of teaching practice that 

enables him/her to identify points 

for improvement. 
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Criteria 

InTASC Standard 9 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

New Teaching Strategies:  Did 

the candidate . . . 

Use the inferences from the 

analysis to propose specific 

changes to future lesson  

planning and instruction that  

would address individual and 

collective learning needs?  

 

Justify the use of the new 

strategies based on the data 

available through the 

professional video?  

 

Justify approaches using 

knowledge of child/adolescent 

development and theory and/or 

research? _____ 

The candidate uses misguided 

inferences to suggest changes 

that are unrelated or minimally 

related to data in the teaching 

video, or the evidence of student 

learning.  There is a weak 

connection between the data 

associated with the teaching 

video and the newly developed 

strategies.  The candidate 

demonstrates little knowledge of 

related theories of 

child/adolescent development. 

The candidate proposes changes 

that are focused primarily on 

improving directions for 

learning tasks or task/behavior 

management. There is use of the 

teaching video to construct 

strategies that lead to higher 

level student thinking.  Minimal 

consideration is given to 

child/adolescent theories of 

development. 

The candidate is able to develop 

new teaching strategies based on 

his/her analysis of the teaching 

video.  These strategies are well 

aligned with the data and are 

justified by the teacher 

candidate’s knowledge of 

child/adolescent development, 

theory, and research. 

The candidate possesses an 

exceptional ability to use inferences 

to devise new teaching strategies.  

These strategies pay special 

attention to increasing student 

engagement and student thinking.  

They are strongly supported by the 

video evidence, evidence of student 

learning, and the child/adolescent 

development research literature. 

 

 

InTASC Standard 10: Leadership and Collaboration – Communicating with Parents 

 

The teacher candidate plans and conducts a meeting with a parent or guardian.  The teacher candidate’s ability to clearly communicate student performance, use evidence 

to support said description, recommend an approach for improving student performance, and suggest parental strategies for supporting the approach should be 

demonstrated. 

 

Criteria 

InTASC Standard 10 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 
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Communication:  Did the 

candidate . . . 

Clearly, concisely, and 

objectively describe student 

performance to the parent(s)?  

 

Demonstrate empathy 

and a desire to help the 

student be successful?  

 

Speak in a clear, 

understandable manner in 

language familiar to the 

parent?  

The teacher candidate provides 

an incomplete, very general 

description of the student’s 

performance.  The candidate 

does not share examples of 

student learning and appears 

judgmental and unsympathetic. 

The candidate employs 

language and ideas that are 

unfamiliar to the parent, thus 

inhibiting communication. 

The teacher candidate uses 

limited evidence of 

questionable quality to support 

his/her description of the 

student’s performance.  The 

teacher candidate 

demonstrates empathy for the 

student but employs some 

educational jargon and has 

limited success in 

communicating the child’s 

performance to the parent. 

The teacher candidate provides 

an objective, detailed description 

of the student’s performance to 

the parent.  The candidate’s 

objective treatment of student 

data and his/her empathetic 

approach to addressing the 

parent leads to a positive 

interaction.  The candidate is 

careful to explain unfamiliar 

terms and make sure that the 

parent fully understands by 

repeatedly checking for 

understanding. 

The teacher candidate provides a 

detailed, accurate, objective, and 

thorough description of the 

student’s performance.  The 

candidate is empathetic and 

makes positive suggestions for 

improvement.  The candidate 

carefully explains unfamiliar 

terms and constantly checks for 

understanding.  The parent is 

highly receptive to the candidate 

and demonstrates that he/she 

understands the information given 

to him/her. 

 

Criteria 

InTASC Standard 10 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Evidence:  Did the 

candidate . . . 

Use multiple assessments 

to assess performance?  

 

Base his/her teaching 

strategies on student data?  

 

Appropriately distinguish 

between fact and inference?  

The candidate’s strategies are 

not strongly connected to the 

evidence of student learning. 

The candidate also 

demonstrates a limited capacity 

for using student evidence to 

develop teaching strategies and 

makes inferences that are not 

supported by data. 

The candidate uses one or two 

assessments to draw inferences 

about the student’s learning. 

The data analysis leads to 

limited insight into new 

teaching strategies with a weak 

connection to the data.  The 

candidate makes inferences that 

have weak support from the 

data. 

The candidate uses multiple 

assessments to draw inferences 

about student learning.  The 

candidate effectively uses student 

learning data to develop or 

select new teaching strategies.  

These strategies have a strong 

connection to the assessment 

data and are based on a systemic 

treatment of data combined with 

a developing awareness of 

teaching strategies. 

The candidate demonstrates an 

ability to integrate multiple 

sources of data in order to draw 

inferences about student learning. 

The inferences have a strong 

logical foundation in the evidence 

of student learning.  The candidate 

also has an extensive knowledge of 

teaching practice that enables 

him/her to select or develop new 

strategies that address issues 

identified by the student learning 

evidence. 
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Criteria 

InTASC Standard 10 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

Recommendations:  Did the 

candidate . . . 

Make recommendations for 

improvements?  

 

Provide a plan for 

implementing the  

recommendations?  

 

Provide a means for 

assessing and following up  

on student behavior?  

The teacher candidate fails to 

build sufficient rapport with the 

parent, makes recommendations 

that are not based on evidence 

of student learning, and 

communicates with little 

empathy.  As a result, the 

parent openly displays a lack of 

confidence in the candidate’s 

plan for implementing new 

teaching strategies, assessing 

the student’s learning, and 

following up on his/her 

behavior. 

The teacher candidate achieves 

a minimal level of rapport with 

the parent.  Because evidence 

of student learning was shared, 

the parent listens patiently as 

the candidate presents a plan 

for improvement.  The plan 

offers a new teaching strategy 

but does not offer a means for 

assessing the impact of the 

strategies or following up with 

the parent. 

The teacher candidate builds a 

solid working relationship with 

the parent.  Strategies for 

improvement are presented 

based on evidence of student 

learning.  The plan describes 

strategies to be employed in the 

school setting and recommends 

several ways for the parent to 

become involved. The plan for 

assessing and following up on 

student behavior is shared in 

very clear and understandable 

language. 

The candidate builds a high level 

of rapport with the parent, who 

appears confident and receptive to 

the proposed plan. Planned 

improvements include new 

strategies that are solidly rooted in 

evidence of student learning and 

recommended best practices.  

Parental input and participation is 

strongly encouraged and discussed 

with the parent in very friendly and 

easily understood language. 

Criteria 

InTASC Standard 10 

Does Not Meet Expectations 

_____1______ 

Approaching Expectations 

_____2______ 

Meets Expectations 

_____3______ 

Exceeds Expectations 

_____4______ 

 

ParParental Involvement:  Did 

the candidate . . . 

 Suggest strategies for    

involving the parent?  

 

Provide a plan to support and 

follow up with the parent?  

 

Base the plan on available 

student data and the research 

literature?  

The parent is not included in 

the plan or included only to a 

very limited degree. There is 

little follow up communication 

with parent.  The plan is not 

based on student data and the 

research literature. 

The plan for involving the 

parent is too complex for 

effective communication and 

too time intensive to get 

sufficient buy-in.  The 

strategies are not informed by 

parental input and are not 

adjusted to fit parental 

circumstances.  The follow up 

is moderately well coordinated 

with the parent’s schedule. 

The strategies for involving 

parents are explicitly articulated 

and are adjusted to fit parental 

circumstances.  The plan 

specifies clear goals, 

appropriate support, and 

parental input.  The follow up is 

well coordinated with the 

parent’s schedule.  The 

strategies are well aligned with 

student data and are well 

supported by the research 

literature. 

The plan for involving the parent is 

easily understood and very 

manageable, given the parent’s life 

situation.  The strategies are 

clearly explained, easily 

understood, and adjusted to fit 

parental circumstances.  The plan 

specifies a limited number of clear 

goals, is concisely written, and 

offers appropriate parental 

support and input.  The follow up 

is coordinated with the parent’s 

schedule. 
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Appendix D 

Completer Consent Form- Pilot Case Study at Alabama State University - College of Education 

Educator Preparation Programs February 10, 2021 

Description: The College of Education at Alabama State University is conducting a pilot case study to 

meet certain requirements and improve the overall development of programs. You are invited to 

participate in the pilot case study, which will consist of a focus group, observations of instruction and a 

student satisfactory survey. 

Procedures: The focus group will consist of volunteers providing feedback on their different 

experiences as educators including how the programs have prepared them for their profession. The 

meeting will be recorded through virtual media (Zoom or Google Meet) and should take approximately 

60 minutes to complete. The recordings will be used strictly for analysis and data. You may exit the 

focus group at any time. Observations of recorded lessons will be evaluated and analyzed for the 

collection of data. Participants will also be asked to distribute student satisfactory surveys to their 

students and return the data to the assigned faculty or staff member.  The data collected will assist the 

College of Education in making ongoing program improvements and provide support to the graduates of 

the various programs. 

Risks and Benefits: If you agree to participate, your responses will be confidential, and you can decline 

from answering any specific question. No identifiable information will be used in the study. You can 

withdraw from the study at any given time with no negative consequences. 

By signing this consent form, you agree to participate in the pilot case study. 

I, _____________________ have read and understand this consent form and agree to voluntarily 

participate in the pilot case study according to the description provided above. 

Signature: _______________________________Date______________________________ 


